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I. Report on Neighborhood Action Councils (NACs), 2015

“ The Relationship Building Phase is essential to increasing certain protective factors 
such as Social Connection and Concrete support in times of need, but it is through 
the leadership and skills development section and actual project planning that 
residents increase their skills and resiliency through their ability to collaborate, think 
strategically and apply information and effort to impact an outcome “ 

- Todd Franke, Ph.D & Jorja Leap, Ph.D 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Report	on	Neighborhood	Action	Councils	(NACs)	
	
Prepared	by	Todd	Franke	Ph.D.,	Jorja	Leap	Ph.D.,	and	Laura	Rivas	MSW/MPP	
	
This	reports	summarizes	the	conceptual	framework	that	supports	Neighborhood	Action	Councils	and	the	findings	
to	date.		Participation	in	NACs	clearly	has	an	impact	on	numerous	domains	assessed	as	part	of	this	work.		Most	
notably	are	the	increases	in	Social	Support,	Personal	Empowerment,	Quality	of	Life	Scale,	and	the	overall	measure	
of	Quality	of	Life.	
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Demographics Across All 12 Time Intervals 

The charts below are reflective of the 3,800 people who have participated in the NAC project 
from its inception. It is clear that the Neighbor Action Councils touched the lives of many 
individuals.  Demographics indicate several key takeaways.  Participants were predominantly 
female (84%) aged 26-45 (52%).  Racially/ethnically, there was very little diversity in the 
participant pool, with Hispanics/Latinos making up 84% of participants, followed with African 
Americans making up only 6.4%.  Economically speaking, household incomes ranged from less 
than $200/month to$3,500/month.  The largest segment, 41% of participants, lived in households 
earning between $201 - $1,000/month, followed by 35% who were living in homes earning 
between $1,001 - $2,000/month.  Looking more closely at family dynamics, we see that 
household size ranged from 1 person to 15 people, with an average of nearly 5 people/household. 
Over 50% of families had 0 children under the age of 5 living in their home, while 47% of 
households had 2 or more adults.  Length of NAC membership varied from over 1 year (38%), to 
6-12 months (31%), and lastly, less than 6 months (30%).  
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Background, Objectives, Relevance 
This report evaluates an innovative prevention strategy, developed in Los Angeles County by 
South Bay Center for Counseling (SBCC), designed to support and galvanize community 
residents to create their own community response to improving their communities and 
contributing to safe and supportive environments for the neighborhood’s children. This strategy, 
Relationship-Based Community Organizing (RBCO), recognizes and harnesses the power and 
inherent skills and talents of individuals to create and drive the changes they determine are 
necessary to improve the lives of their families, friends and neighbors.   

RBCO engages community residents in groups that promote social connections among 
participants, increase resilience for coping with stress, knowledge of parenting techniques and 
the stages of child development, foster their children’s social and emotional growth, and create 
mutually supportive relationships that provide concrete support in times of need. From these 
protective factors comes a greater sense of community and connectedness, plus a move toward 
civic engagement that is truly resident-owned and resident-led. Resident owned and led actions 
result in partnerships that change institutional policies and practices, transforming and creating 
neighborhood assets such as high-quality schools and child care, economically viable jobs, good 
affordable health care and mental health services, safe and affordable housing, safe streets and 
parks, and other community elements like libraries, banks, stores, transportation options, and so 
on. Ultimately, these neighborhood level assets contribute to the health and well being of those 
living within them contributing to the community level outcomes of good health, safety and 
survival, economic well-being, social and emotional well-being, and education and workforce 
readiness. 

The social contexts of poverty, family instability, and detrimental neighborhood conditions pose 
critical threats to a young child’s healthy development.  Neighborhoods with concentrated 
poverty lack the infrastructure needed to support children’s continual development (Hart & 
Risley 2003).  There are often fewer safe places for them to play, lower quality schools and early 
education facilities, limited access to health resources, higher incidence of alcohol and substance 
abuse, and lower quality, denser housing conditions (Duncan & Brooks-Gunn 2000; Magnuson 
& Duncan, 2002). Increased collective efficacy and a sense of community can help to establish 
positive social norms that support good health and development for families and integrate them 
into networks which facilitate linkages to services and institutional supports (Ohmer & Beck, 
2006). In addition, many of the programs available to them are under-resourced, do not meet the 
needs of low-income families, or are not culturally or linguistically accessible.  These 
communities often lack the social capital needed to address such concerns.  Low-income 
residents are often excluded from decision-making processes or are not sufficiently informed or 
organized to approach policymakers with a single voice.   
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The public health community has long understood that there is a link between an individual’s 
health and social determinants of health, including the social, environmental and economic 
conditions within which an individual resides and interacts. Social determinants of health are 
identified as food supply, housing, economic and social relationships, transportation, education 
and health-care. The higher the quality of these resources and supports, and the more open the 
access for all community members, the more community outcomes will be tipped toward 
positive outcomes. 

Thus, improving conditions at the individual and community level involve improving societal 
conditions, including social and economic conditions (freedom from racism and discrimination, 
job opportunities and food security), the physical environment (housing, safety, access to health 
care), the psycho-social conditions (social network and civic engagement), and psychological 
conditions (positive self-concept, resourcefulness and hopefulness). The intervening factors 
promoted by the public health field include: building a sense of community, increasing social 
networks and social supports, increasing opportunities for civic participation and leadership, 
increasing political influence and establishing and strengthening organizational networks. 

Network approaches are ways to analyze, build and use connectivity among people and 
organizations to influence systems for socially desirable ends. Relationship-based community 
organizing (Kretzmann & McKnight, 1993), an asset-based model developed for community 
engagement and community building in poor and under-resourced neighborhoods, is a specific 
use of a network approach.  Social networks show the greatest personal results, helping 
overcome isolation and instilling confidence and self worth by broadening the personal, material, 
and informational resources on which individuals and families can rely (Bailey, 2006). In a 
similar fashion, organizational networks play a critical role in helping organizations spread 
innovation and adapt to change (Smith, 2003, 2009). Having the capacity to adapt to change 
includes having the ability to harness knowledge and creativity to fashion unique responses, 
stimulate organizational learning, and sometimes embrace and successfully achieve 
transformational change (Sussman, 2003).  

Child welfare systems will always need to rely on a number of strategies to ensure child well-
being. Yet understanding, strengthening and fostering social and organizational networks is 
critical to achieving a service delivery system that is expansive enough to be inclusive of 
promotion, prevention and service intervention. Social and organizational network strategies also 
afford the opportunity to achieve the long sought after community level change, whereby all 
children and families have the information, social supports, material benefits and any services 
necessary to improve the quality of their lives.  

Yet, not all people are equally trusted conduits for information.  In personal or social networks, 
individuals tend to cluster and connect where there is familiarity, safety and intimacy. Social 
Network Theory defines this as “Bonding Social Capital” and suggests that this form of social 
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capital helps individuals’ social and emotional well-being and their ability to “get by” in times of 
need. (Bailey, 2006).  

Milgram’s 1967 work, the small world phenomenon, more commonly referred to as “Six 
Degrees of Separation”, measured and tracked chains of acquaintances identifying the closeness 
of ties among individuals unknown to one another. Yet, it was the seminal work of Granovetter 
published in 1973 that introduced the value of this small world phenomenon by measuring the 
“strength of weak ties” suggesting that while individuals may cluster in groups based on 
similarity and intimacy an individual’s success has to due more to one’s chain of acquaintances. 
It is these weaker social ties or acquaintances that account for expanded reach of information, 
innovation and access to resources. It is better for an individual’s success to be connected to a 
variety of chains of people or networks than to have only deep connections within a single group 
or network (Watts, 2003). 

It is through “Bridging Social Capital” (linking individuals, groups and resources otherwise 
unknown to one another) that access to resources, such as new information, education, 
employment or other opportunities, assists people in getting ahead.  Additionally, it is the 
“Linking of Social Capital” that establishes alliances with individuals in power to influence their 
decisions related to resource distribution. (Bailey, 2006).  

By understanding how individuals within the community can be connected to new information, 
innovations, and linked to necessary services and supports, one can begin to understand the 
potential of social and organization networks as key to achieving the challenges and obstacles 
inherent in trying to reach and address the scope and scale needed to ensure child well-being, 
support families, and build on personal and community assets.   

While recognizing that learning and the adoption of new ideas tends to happen in small groups, 
whether they are functioning as Communities of Practice or serving as social networks 
representing “Bonding Social Capital”, it is the individuals within these small groups that then 
serve as the trusted intermediary, connector or hub for the dissemination of this new learning, 
ideas, innovation or links to resources.  

South Bay Center for Counseling came to consensus on a “community change model” that 
reflects this broader conceptualization.  This ecological orientation shows how social network 
and community-organizing approaches can enhance traditional social service delivery systems 
that focus on intervention for those identified as being “in need.” In this scheme, protective 
factors work to strengthen social connections, sense of community, and civic engagement, which 
leads to enhanced networks, more assets, and improvements at the community level. The core 
values that inform this approach are the following: (1) empowerment is the key to self-
sufficiency; (2) collaboration is about equal relationships where people share power and money; 
(3) relationship building and partnership is the most effective way to change neighborhoods; (4) 
given the opportunity, neighborhood residents will make good decisions and choices for 
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themselves, their families, and their communities; and (5) adequate resources need to be 
available so residents have the practical ability to act on their own behalf.  

Relationship-Based Community Organizing 
RBCO is an approach to strengthening community through relationships and collective action, 
operating from an asset based perspective of individuals and communities. This approaches 
focuses on creating Neighborhood Action Council’s where community members can build 
relationships around shared values and then design and implement projects, programs and events 
to improve their lives and the life of the community. Through their participation in the group, 
members become a support system to one another and use each other’s knowledge and 
connections (as well as the knowledge and connections of the organizers) to link participants, 
their family members, and their friends into any needed services and supports available through 
the organizational partners.  

Relationship-Based Community Organizing Strategy 
I. NAC Group Creation 

Weekly 2 hour meetings 2-3 months duration (kickoff event planning process with 4-6 residents 
& new group Kickoff event) Each Neighborhood Action Council is created by targeting a small 
group of residents and supporting them to design their invitation, or “Kick-off” event, to others 
within their neighborhood. Whenever possible, residents are the ones doing what gets done.  

II. Relationship Building Phase 

Weekly 2 hour meetings - 3 months duration.  Once the NAC of 10-25 residents has been 
created, they work on relationship building and group development utilizing icebreakers, team-
builders, discussions and group decision-making (e.g. group name, colors, logo, t-shirt design, 
etc.). The purpose of this relationship building is to create a strongly bonded group that can begin 
to work together in their community and to increase the social connections among the group 
members, thereby decreasing their social isolation. The NAC can work on any type of project or 
topic as the group’s foundation is built on the relationships between members. However, the 
group stays together because of these relationships, not due to any specific topic or achieving a 
specific goal or outcome. This relationship-building period can take various different forms, but 
the key is that the group members are sharing their time, their thoughts and feelings, as well as 
having some fun as a group. NAC members also take over the responsibility for reminder phone 
calls, food for the meetings and taking the notes at the meeting in order to develop confidence 
and leadership skills. 

Three areas are covered within this phase: 

1. Relationship Building Basics:  

q Relationship Building Strategy #1: One-on-one 

q Relationship Building Strategy #2: Phone calls, emails and updates 
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q Relationship Building Strategy #3: Networking/linkages  

q Relationship Building Strategy #4: Concrete supports in times of need 

o One of the strategies of RBCO, beyond group participation, is connecting people 
to concrete supports. The organizer, other group members, or collaborative 
partners can make these connections. It greatly increases the protective factors 
when the NAC becomes a place that in addition to the social connectedness of the 
relationships, the group members are able to obtain information and resources that 
benefit their families. 

2. Basic Needs: In addition to using relationship building to foster strong bonds with and 
between residents, developing a community group requires meeting the basic needs of that 
group. In order for most residents to be able to participate, especially for an extended period of 
time, there are basic needs that have to be met at every meeting and/or group function: 

q Food–Making food available at meetings and functions is a sign of respect for the 
participation of group members and a great relationship building tool. 

q Child Care–Many residents with children will be unable to participate if there’s no 
childcare available for the meeting.  

q Transportation–Many residents who would like to participate in a community-building 
group or activity will need you to provide transportation in order for them to 
participate. Even going a short distance with children, especially at night, might be 
impossible without transportation assistance.  

q Translation – All materials need to be available in the languages of all members of a 
community-building group. Many groups, especially as they grow and/or become 
more inclusive, may have members who speak more than one language. This is 
encouraged whenever it occurs. Most communities in Los Angeles County have a 
great deal of diversity.  

3. Group Relationship Building: The process of taking budding relationships with and between 
residents and creating a group tends to be very structured, but flexibility and patience are the key 
elements to actually being able to form a group. NAC’s look and behave very differently. The 
relationships between the residents, the positive effect of those relationships on the residents, 
their families and neighborhood are what define a community group.  There are certain aspects to 
group relationship building that assist in supporting residents to create a NAC that positively 
impacts the individuals and their families, especially in improving the protective factors and 
decreasing their children’s risk factors for abuse and neglect. Key facets of successful group 
relationship building include: 

§ Weekly meetings in person 
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§ Not moving to action too soon 

§ Transferring power to the residents 

III. The Consensus-building Phase 

Weekly 2 hr meetings duration of 1 Month  

Once the foundational relationships have been built, consensus is built on the main foci of the 
NAC’s work. A group based on social connections, moves to working relationships where the 
group members can develop their leadership skills and self-efficacy, as well as concrete skills 
development. This starts by looking at the core values of the group. In the RBCO model, this is 
done through the Values Exercise. The values exercise usually takes 2-3 meetings and is also an 
additional relationship-building tool.  

IV. The Leadership & Skills Development Phase 

Weekly 2 hr meetings - 4 Months duration 

§ The group generates a list of projects based on interests (1–2 weeks). 

§ Through planning and implementing a project (utilizing a 10-step planning process) the 
group members develop leadership and practical skills.   In addition, the group learns 
how to transform their relationships into a working group that support each other and 
enables them to work together.  

The Relationship Building Phase is essential to increasing certain protective factors such as 
Social Connection and Concrete support in times of need, but it is through the leadership and 
skills development section and actual project planning that residents increase their skills and 
resiliency through their ability to collaborate, think strategically and apply information and effort 
to impact an outcome. 

There is no set time that a group is ready to start taking action, but indicators include: 

q When the relationships between group members are strong. 

q When attendance at meetings is consistent. 

q When group discussions and the Values Exercise have led to group members knowing 
what they care deeply about. 

q When group members are leading the group. While not necessarily a formal structure 
of governance, residents are facilitating some, if not all of the meetings, including 
developing the agenda.  

q When the residents say they are ready to act. Meaning residents are ready to take on 
the added responsibilities involved in doing a project, program or event. The residents 
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do all tasks associated with NAC projects and the ability to commit involves working 
outside the regular meeting times.  

When a NAC is ready, there are an endless variety of projects, programs and events a group 
can choose to work on. However, ideas regarding what project, program or event come from 
the residents themselves, not the organizer/agency representative. The organizer/agency 
representative can help the group explore their ideas and come to a consensus, but the ideas 
originate from residents. 

One key difference in creating and implementing action plans with the RBCO Model is taking an 
asset based approach to action planning. This means initiating the process with questions instead 
of answers and with the idea of gifts being given instead of problems to be fixed. For example, 
beginning with questions such as “What are you passionate about?” and “What are your ideas?” 
rather than “What is the problem?”. 

V. On-going Relationship Building & Leadership/Skills Development & Participation 
with other groups  - Year 2 

Once the groups have been established relationships between NAC’s are created, helping them 
become connected to a larger network of community members in their SPA. 

VI. On-going Relationship Building & Leadership/Skills Development & Participation 
in SPA-wide Network 

After preparing both the NAC members and institutional partners for an authentic partnership 
where residents and institutions are equals, the two groups are brought together to work in the 
community on projects they all care about. 

The RBCO model specifically addresses the strengthening of the protective factors by its very 
nature.  RBCO groups directly build the protective factor of social connections.  Furthermore, 
they build parental resilience by the nature of the relationships and philosophy of the RBCO 
model; the RBCO model recognizes and cultivates each member’s appreciation of their own 
strengths/gifts and that of their other group members.  The RBCO model increases the exchange 
of experience and support among its members, which contributes to the sharing of knowledge of 
parenting and child development.  Furthermore, the RBCO model increases the sharing among 
its members of concrete support in times of need.   

RBCO also addresses risk factors related to isolation, lack of social supports and limited access 
to parenting and child development information and other risks associated with living within 
vulnerable communities. Again, the key to the RBCO model is to strengthen social bonds and 
introduce the bridges and trusted intermediaries necessary for high-risk families to be effective in 
going beyond risk towards achieving optimal developmental outcomes for their children. It helps 
parents have awareness and trust to use the learning and services available through others and the 
community organizations. This trust is critical for high risk families to utilize and adopt new 
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information, education, supports and services they may not have been aware of or dismissed, The 
RBCO model yields the development of a community network of organizations and resident 
groups that is responsive to families and provides educational/learning, supports and services 
necessary for family strengthening and optimal child development throughout a child’s and 
family’s life course.  

Retention is addressed in the model of RBCO.  The RBCO has strong retention because families 
are truly volunteer participants who get their needs met for a positive relationship through the 
RBCO.  Geography is a critical aspect of effective community building. Participation in a 
community-building group needs to be a part of residents’ daily lives. Generally speaking, it is 
difficult to develop a group in any area larger than the elementary school attendance area. The 
sizes of most cities in any SPA are too big to successfully form a community group. We 
recognize that if people are already engaged in activities at a location, such as a school, 
community center or church, creating a group at that location will increase the likelihood of 
participation by those residents. 

Evaluation 

The goal of this continuing evaluation is to empirically describe an innovative prevention 
strategy, developed in Los Angeles County by South Bay Center for Counseling, designed to 
support and galvanize community residents to create their own community response to 
improving their communities and contributing to safe and supportive environments for the 
neighborhood’s children. This strategy, Relationship-Based Community Organizing (RBCO), 
recognizes and harnesses the power and inherent skills and talents of individuals to create and 
drive the changes they determine are necessary to improve the lives of their families, friends and 
neighbors.   

Methods 
This instrument, the Relationship-based Organizing Protective Factors Survey (RBO-PFS), is 
comprised of 72 core items.   Additional items have been added at various administrations to 
collect data on particular facets of South Bay Center for Counseling’s (SBCC) work in the 
community and to pilot new items. There are four factors designed to measure an individual’s 
protective factors: Social Support, Personal Empowerment, Economic Stability/Economic 
Optimism, and Quality of Life and an additional single item assessing overall Quality of Life 
(QOL). Also included are five factors specific to families with children: Immediate and Extended 
Family Support, Professional Support, Personal Non-family Support, Successful Parenting, and 
Parenting Challenges.  

Results 
Approximately 3,800 individuals have participated across the 12 data collection points to date.  
The table below lists factors that comprise the protective factors survey1.  This is followed by a 
																																																								
1 See previous reports for a description of the factor analysis that lead to the creation of these factors. 
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series of charts that display the means on each factor over two points in time; the baseline 
assessment and the most recent assessment.   It is important to understand that individuals join 
NAC’s at different points in the ongoing data collection.  The charts and tables below present, in 
aggregate, the baseline assessment on each factor and the most recent assessment.  For many 
individuals these are not the same two points. 

Factors Baseline 
Assessment 

Most 
Recent 

Assessment 

Difference Effect 
Size 

 Mean   Mean Mean  
Social Support  2.66   3.05 0.39* .19 
Personal Empowerment  2.79   3.19 0.40* .29 
Economic Stability/Economic Optimism  2.67   2.89 0.22* .14 
Quality of Life Scale  3.53   3.80 0.27* .16 
     
Immediate and Extended Family Support  2.99   3.08 0.09* .03 
Professional Support  2.95   3.08 0.13* .04 
Personal Non-family Support  2.73  3.04 0.31* .12 
     
Successful Parenting2  2.53   2.45         -0.08 .02 
Parenting Challenges3  3.27   3.65 0.38* .10 
     
Overall Quality of Life 70.94   77.13 6.19* .17 
     
Influence in Your Family 74.75   78.99 4.24* .09 
Talking with People 71.50   76.96 5.46* .11 
Advocating for Change 66.31   71.99 5.68* .12 
Willingness to Take Risks 72.87   78.02 5.15* .12 
Giving Presentations  63.13   70.45 7.32* .13 
Leadership 56.52   63.57 7.05* .12 
Making Decisions  61.19   67.68 6.49* .12 

With the exception of the Successful Parenting factor, mean increases (positive differences) 
represent improvement.  The interpretation for Successful Parenting and Parenting Challenges 
are described below. 
																																																								
2 See discussion below for interpretation 

3 See discussion below for interpretation 
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Some explanation is needed in order to correctly interpret the results for the items used to create 
these scales.  All of these items used response choices that range from 1 – Strongly agree to 7 – 
Strongly disagree.  Samples of the items that comprised each scale are listed below.  For 
Successful Parenting, the goal would be to have parents more strongly agree with items like 
those listed below (i.e. rate themselves lower over time).  Improvement is seen as the means 
going down over time.  

On the other hand, for Parenting Challenges, the goal is to have parents disagree more over time 
with items like those listed below (i.e., rate themselves higher over time).  Improvement is seen 
as the means going up over time. 

In both instances, participants saw improvement over time on both factors. Parenting Challenges 
saw statistically significant results.   

Successful Parenting  

• "Raising a child has strengthened my relationship with my spouse/partner, more than I 
expected." 

• "My child often does things that make me feel good." 
• "When doing things with my child, I very often feel my efforts are appreciated very 

much." 
Parenting challenges 

• "I find myself giving up more of my life to meet my child’s needs that I ever expected." 
• "I feel trapped by my responsibilities as a parent." 

 

Added at Time 6, the last seven items in the table above are scored 0 – 100.  Participants were 
asked to score the following:  

• How much influence do you feel you have in your family?  
• How comfortable are you talking with people in your neighborhood?  
• How effective do you feel advocating for change in your community? 
• After being part of a NAC, would you say you are more or less willing to take risks? 
• How comfortable are you giving presentations in the community? 
• Do you feel like you are a leader in your community? 
• How comfortable are you in making decisions that will affect your community? 

The largest changes, from baseline to most recent assessment, as measured by the effect size 
(Cohen’s d), occurred on the factors of Personal Empowerment (.29) and Social Support (.19). 
The 0 – 100 scaled items of saw comparable effect sizes, ranging from .09 - .13.  All of the 
changes are statistically significant with the exception of the Successful Parenting measure. 
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Charts for Factors  

	

	

	

2.66

3.05

1
2

3
4

5
M

ea
n

N=2431   p<.05
Scaled 1-5

Social Support

Baseline Current

2.79

3.19

1
2

3
4

M
ea

n

N=2441   p<.05
Scaled 1-5

Personal Empowerment

Baseline Current



 

	 17	

	

	

	

2.67
2.89

1
2

3
4

M
ea

n

N=2377   p<.05
Scaled 1-5

Economic Stability/Optimism

Baseline Current

3.53
3.80

1
2

3
4

5
M

ea
n

N=2429   p<.05
Scaled 1-5

Quality of Life Scale

Baseline Current



 

	 18	

	

	

	

	

2.99 3.08

1
2

3
4

5
6

M
ea

n

N=1627 p<.05
Scaled 1-6

with Children
Immediate and Extended Family Support

Baseline Current

2.95 3.08

1
2

3
4

5
6

M
ea

n

N=1619  p<.05
Scaled 1-6

with Children
Professional Support

Baseline Most recent assessment



 

	 19	

	

	

	

	

2.73
3.04

1
2

3
4

5
6

M
ea

n

N=1621  p<.05
Scaled 1-6

with Children
Personal Non-Family Support

Baseline Most recent assessment

2.53 2.45

1
2

3
4

5
6

7
M

ea
n

N=1652  NS
Scaled 1-7  Lower is better

with Children
Successful Parenting

Baseline Most recent assessment



 

	 20	

	

 
Chart for Overall Quality of Life  

	

	

3.27
3.65

1
2

3
4

5
6

7
M

ea
n

N=1658  p<.05
Scaled 1-7

with Children
Parenting Challenges

Baseline Most recent assessment

70.94
77.13

0
10

20
30

40
50

60
70

80
90

10
0

M
ea

n

N=2356 p<.05
Scaled 0-100

QOL Global Score

Baseline Most recent assessment



 

	 21	

Charts for 0-100 Items 
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Spring 2015 Conclusions 

Traditionally, when seeking solutions for child abuse and neglect, as well as other challenges 
faced by families, one of two divergent paths is taken. The more common path focuses on the 
individual and community's needs, deficiencies and problems. This approach commands the vast 
majority of child maltreatment financial and human resources. The less traveled path focuses on 
discovering an individual’s and community's capabilities and assets, and subsequently building 
upon the strengths already present and available, with the goal of enhancing family and child 
well-being. Acknowledged as important and potentially beneficial, this family strengthening 
approach drives the work described in this report. 

Overall there are several things worth noting in theses results.  Significant changes were found 
for all scales with the exception of Successful Parenting.  The largest changes, based on effect 
size, occurred in the areas where the model might predict the largest impact – Personal 
Empowerment and Social Support.  

All items scored 0 – 100 saw statistically significant increases from baseline to most recent 
assessment.  

These findings, combined with the experiences of families described in the focus group report(s), 
begin to provide preliminary evidence for the value of a RBCO approach in general and the 
NACs as a model in particular.
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Factor Scores Across All 12 Time Intervals 

Factors	 Time	1	 Time	2	 Time	3	 Time	4	 Time	5	 Time	6	 Time	7	 Time	8	 Time	9	 Time	10	 Time	11	 Time	12	

		 Mean		 SD	 Mean		 SD	 Mean		 SD	 Mean		 SD	 Mean		 SD	 Mean		 SD	 Mean		 SD	 Mean		 SD	 Mean		 SD	 Mean		 SD	 Mean		 SD	 Mean		 SD	

Social	Support		 2.43	 1.06	 3.28	 0.94	 3.18	 0.92	 3.23	 0.94	 3.15	 0.93	 2.99	 0.98	 3.02	 0.92	 2.91	 0.91	 2.98	 0.95	 2.99	 0.95	 2.94	 0.96	 3.02	 1.0
1	

Personal	
Empowerment		 2.47	 0.74	 3.29	 0.59	 3.26	 0.54	 3.28	 0.53	 3.25	 0.56	 3.23	 0.52	 3.22	 0.52	 3.23	 0.5	 3.24	 0.54	 3.18	 0.56	 3.21	 0.54	 3.19	 0.5

6	
Economic	
Stability/	
Optimism		

2.61	 0.79	 2.9	 0.72	 2.93	 0.68	 2.9	 0.68	 2.92	 0.69	 2.72	 0.73	 2.79	 0.67	 2.87	 0.69	 2.85	 0.68	 2.89	 0.67	 2.85	 0.7	 2.85	 0.6
8	

Quality	of	Life	
Scale		 3.35	 0.95	 3.85	 0.78	 3.84	 0.77	 3.89	 0.74	 3.84	 0.75	 3.78	 0.72	 3.8	 0.72	 3.77	 0.72	 3.78	 0.76	 3.76	 0.72	 3.75	 0.76	 3.81	 0.7

4	
		 		 		 		 		 		 		 		 		 		 		 		 		 		 		 		 		 		 		 		 		 		 		 		 		
Immediate	&	
Extended	
Family	Support		

3.11	 1.29	 3.52	 1.32	 3.12	 1.16	 3.26	 1.23	 3.2	 1.2	 3.59	 1.11	 3.55	 1.21	 2.52	 2.02	 2.52	 1.23	 2.44	 1.31	 2.41	 1.25	 3.41	 1.3
1	

Professional	
Support		 3.06	 1.3	 3.67	 1.33	 3.46	 1.24	 3.53	 1.34	 3.4	 1.28	 3.64	 1.22	 3.49	 1.26	 2.32	 1.32	 2.68	 1.24	 2.54	 1.21	 2.25	 1.32	 3.21	 1.3

3	
Personal	Non-
family	Support		 2.81	 1.22	 3.54	 1.24	 3.42	 1.1	 3.48	 1.19	 3.37	 1.15	 3.52	 1.04	 3.34	 1.19	 2.22	 1.17	 2.44	 1.07	 2.42	 1.17	 2.19	 1.24	 3.15	 1.2

9	
		 		 		 		 		 		 		 		 		 		 		 		 		 		 		 		 		 		 		 		 		 		 		 		 		
Successful	
Parenting		 2.7	 1.56	 2.48	 1.7	 2.35	 1.53	 2.31	 1.56	 2.56	 1.81	 2.32	 1.42	 2.46	 1.59	 2.4	 1.63	 2.5	 1.59	 2.59	 1.73	 2.4	 1.65	 2.58	 1.7

7	
Parenting	
Challenges	 3.23	 1.64	 3.63	 1.84	 3.74	 1.81	 3.53	 1.89	 3.55	 1.86	 3.31	 1.47	 3.48	 1.68	 3.55	 1.7	 3.72	 1.77	 3.71	 1.98	 3.4	 1.73	 3.62	 1.7

3	
		 		 		 		 		 		 		 		 		 		 		 		 		 		 		 		 		 		 		 		 		 		 		 		 		
Overall	Quality	
of	Life	 66.68	 19.6	 77.97	 16.4	 77.12	 16.9	 78.78	 15.8	 77.04	 16.26	 75.56	 15.55	 75.78	 15.85	 76.52	 15.92	 76.81	 16.48	 76.21	 15.06	 76.88	 16.83	 77.99	 14.

72	
		 		 		 		 		 		 		 		 		 		 		 		 		 		 		 		 		 		 		 		 		 		 		 		 		
Influence	in	
Your	Family	 		 		 		 		 		 		 		 		 		 		 78.43	 19.2	 78.5	 21.82	 77.96	 21.08	 78.99	 20.24	 78.98	 19.85	 79.76	 20.56	 79.87	 19.

96	
Talking	with	
People	 		 		 		 		 		 		 		 		 		 		 74.28	 21.93	 75.41	 22.07	 76.75	 21.3	 77	 21	 78.69	 18.9	 77.37	 22.28	 77.21	 21.

12	
Advocating	for	
Change	 		 		 		 		 		 		 		 		 		 		 72.25	 19.8	 70.39	 22.57	 70.58	 21.54	 71.57	 21.24	 72.43	 19.91	 73.25	 21.72	 73.07	 21.

41	
Willingness	to	
Take	Risks	 		 		 		 		 		 		 		 		 		 		 78.21	 15.79	 78.24	 16.59	 77.77	 17.87	 77.79	 18.43	 79.85	 33.85	 78.02	 18.69	 78.69	 17.

74	
Giving	
Presentations		 		 		 		 		 		 		 		 		 		 		 71.24	 24.52	 68.45	 27.59	 67.73	 26.08	 70.43	 26.31	 70.76	 25.42	 71.21	 25.62	 71.75	 24.

95	
Leadership	 		 		 		 		 		 		 		 		 		 		 62.8	 26.31	 61.26	 28.03	 63.06	 26.62	 66.43	 26.16	 66.19	 25.62	 65.22	 27.22	 65.33	 26.

86	
Making	
Decisions		 		 		 		 		 		 		 		 		 		 		 71.33	 23.1	 68.18	 25.84	 65.8	 26.97	 70.36	 24.11	 68.89	 24.8	 69.2	 26.76	 69.22	 24.

93	
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Introduction 

 

Even though she is here as an organizer, we are the ones who implement it all.  They (the 
organization) want us to develop as people—so we can become leaders, and so we can bring 
other leaders.  Some of us might be afraid, or we may not like to speak in public or participate or 
commit to something, but this project gives us a push.  It is something that we want to see in our 
community.  We want to have a safe community.  We know we can’t do all the changes alone, 
but one day we will be able to say that thanks to us we did something—“aportamos un granito de 
arena” (“we contributed a grain of sand”).  Above all, I do this for my family, for my daughter, 
for a generation, and for a community.   

Participant in a Neighborhood Action Council 

 

The South Bay Center for Community Development organizes and builds communities 

through Neighborhood Action Councils.  In community organizing, community groups are 

helped to identify common problems or goals, mobilize resources, and develop and implement 

strategies to reach goals they have set collectively (Minkler and Wallerstein, 2004).  Community 

building is a related concept (Blackwell and Colmenar, 2000)—less a method and more an 

orientation to the ways in which people who identify as members of a shared community engage 

together in the process of community change (Walter & Hyde, 2012).  Community building aims 

to expand and strengthen informal ties among community residents and to link community 

members to supportive individuals, organizations, and resources outside the neighborhood 

(Kubisch et al., 2002).  Through efforts to engage in collective action aimed at problem solving 

and enrichment, community residents and their allies create strengthened social networks, new 

capacities for group action and support, and new standards and expectations for the life of the 

community (Blackwell & Colmenar, 2000). 

 

 Among the various approaches to community organizing and community building, the 

assets-based model of John McNight and Jodit Kretzman (McKnight and Kretzmann, 1999) has 

proliferated widely.  The approach considers local assets as the primary building blocks of 

sustainable community development, as depicted in this statement on the ABCD website:  

“Building on the skills of local residents, the power of local associations, and the supportive 
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functions of local institutions, Asset-Based Community Development draws upon existing 

community strengths to build stronger, more sustainable communities for the future.” 

 

 The South Bay Center for Community Development (SBCC) embraced the ABCD 

approach in its work with communities for neighborhood change.  A unique feature of SBCC’s 

model of community organizing, however, is that it places the long-term development and 

growth of relationships at the center of the process.  Nineteen organizers work throughout Los 

Angeles County (covering all eight Service Planning Areas of the LA County Department of 

Public Health and all fourteen Best Start Communities of First 5 LA).  Every organizer works 

with approximately five Neighborhood Action Councils (NACs), and meets weekly with each of 

their NACs.     

Resident members of NACs collaborate to build their own neighborhood-based identity 
and mission, and then design and lead neighborhood projects focused on education, 
health, safety, and economic development.  The network of relationships within the NAC, 
and between the NAC and the larger community, serves as a resource to increase the 
efficacy of this work and ultimately contribute to the vitality and well-being of the 
neighborhood (SBCC website). 

 

The organizer’s role is to support the NAC in decision-making, problem solving, 

relationship building, and leadership and skills building, as well as to facilitate the project 

planning process.  Organizers carry out various activities to support the development of 

individuals and the NAC as whole, including the “Values Exercise” and the “Gifts Exercise.”  In 

the “Values Exercise,” NAC members are helped to determine their core values based on their 

gifts and talents.  The values include but are not limited to education, health, economic 

development, safety, the environment and civic engagement.  Then the NAC, with values 

identified, moves into pinpointing problems to address and setting goals for their work.  In the 

“Gifts Exercise,” residents are able to discover their gifts of the hands, gifts of the heart and gifts 

of the head.  This activity guides members in identifying the gifts and talents they already have 

and how much value they bring to the group.  The members of the Neighborhood Action Council 

are the sole decision makers of their NAC.  They take complete ownership of the NAC, the 

process, and all decision making.  
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Neighborhood projects are designed using SBCC’s seven-step project planning process 

(see Appendix A).  Through project planning, resident members of the NAC build invaluable 

skills and leadership such as public speaking; advocating for themselves, their family, and their 

community; conflict resolution; and so forth.  Small grants are available to NACs to support 

implementation of their projects.  SBCC established its network of NACs in 2002; today, there 

are 100 Neighborhood Action Councils throughout Los Angeles County.  The approximate range 

of members for each NAC is between four and nineteen people.  The average size of 

membership is 8 to 12 NAC members.   

  SBCC’s consistent and systematic application of an evidence-based organizing 

methodology has had significant impact in the fourteen years since the network of NACs was 

established.  Another unique feature of the organization has been its commitment to yearly 

evaluation of its community organizing efforts.  This discipline and dedication to continuous 

improvement and advancing knowledge has made this report possible.  

 While community organizing has been studied for its role in building community 

capacity and achieving changes in local policies, it can also be looked at as a context for positive 

human development, civic engagement and voluntarism, psychological empowerment, 

education, and democratic participation (Christens and Speer, 2015).  This report seeks to 

contribute to this knowledge base, using qualitative data gathered between the years of 2012 and 

2015 through sixteen focus groups with NAC members. 

 

Methodology 

 

Participants in the sixteen focus groups were drawn from the eight Service Planning 

Areas of the LA County Department of Public Health.  Table 1 provides information on the 

individuals involved in the focus groups.  One-hundred fifteen individuals participated in the 

focus groups (with some duplication).  The majority were Latina women (approximately one 

hundred).  Most were also adults, although SBCC does engage in some youth organizing and 

youth voices were heard. 
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Table 1.  Information About Participants in Focus Groups 

Year Geography Total 
# 

Female Male Latino African 
American 

Other 
Ethnicity 

Youth 
or 

Young 
Adults 

Length of 
Participation 

in NAC 

2012 SPAs 1, 2, 
7, 8 

4 4 0 4 0 0  1 – 6 months 

2012 SPAs 2, 6, 
7, 8 

4 4 0	 4 0	 0	 2 7 months – 2 
years 

2012 SPAs 2, 3, 
4, 6, 7, 8 

6 6 0	 6 0	 0	  2 years or 
more 

2012 SPA 6 16 16 0	 16 0	 0  Mixed 
2012 SPA 6 7 5 2 4 3 0 2 Mixed 
2012 SPA 6 6 4 2 0 6 0 4 Mixed 
2013 SPAs 3,6,7 9 8 1 8 0 1 Pacific 

Islander 
0 1 – 6 months 

2013 SPAs 2, 7, 
8 

11 9 2 11 0 0 2 7 months – 2 
years 

2013 SPAs 2, 6, 
8 

8 8 0 6 1 1 
Caucasian 

0 2 years or 
more 

2014	 SPAs 7, 8 3 3 0 3 0 0 0 7 months – 2 
years 

2014	 SPA 8 5 5 0 5 0 0 0 2 years or 
more 

2014	 SPAs 6, 8 6 6 0 4 1 1 
Caucasian 

0 3 years or 
more 

2014	 SPAs 1, 3, 
6, 7 

9 8 1 9 0 0 0 1 – 6 months 

2014 SPAs 1, 2, 
3, 4, 6, 8 

8 7 1 8 0 1 
Caucasian 

0 7 months – 2 
years 

2014 SPAS 1, 7, 
8 

9 8 1 9 0 0 0 2 years or 
more 

2015 SPA 6, 7, 8 4 4 0 2 1 1 
Caucasian 

0 3 years or 
more 

 
Total 

 
115 105 10 99 12 0 10 

 

 

Note:  These numbers may have some duplication, with a few individuals participating in more 
than one focus group. 

Some focus groups were conducted entirely in Spanish, and others were facilitated in	
both	Spanish	and	English.		The	focus	groups	lasted	between	one	and	a	half	and	two	hours.		
Questions	addressed	motivation	for	NAC	participation,	personal	benefits	as	a	result	of	NAC	
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participation,	benefits	for	the	families	of	NAC	members,	leadership	development,	and	
community	engagement.		Notes	were	taken	during	each	focus	group	and	the	session	was	
recorded.		The	recordings	were	transcribed	and	cross-checked	with	the	notes.		Themes	
were	then	identified	across	all	focus	groups.			

For	this	synthesis,	reports	from	2012	to	2015	were	reviewed.		All	outcomes	were	
noted	in	a	spreadsheet	and	frequencies	by	focus	group	determined.		As	this	is	not	a	
quantitative	study,	the	frequencies	were	sought	to	help	frame	a	second	review	of	the	focus	
group	reports	over	four	years	to	identify	repeated	themes	and	compelling	quotes	and	
anecdotes	representative	of	the	themes.			
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Findings 

  

Eleven outcomes dominated across the sixteen focus groups.  The outcomes fall into four 

levels:  individual psychological wellness, family life, leadership, and community engagement.   

For almost all participants, personal changes enabled them to be more present and active in 

different areas of their life, captured succinctly in this statement:  “Going	as	we	do,	we	feel	
much	pressure.		Things	bother	us.		When	you	change	the	way	you	feel,	you	have	more	love	
for	other	people.		You	transmit	love	to	others.		When	you	love	yourself,	you	can	love	
others.”	

The outcomes are listed in Figure 1.  A discussion of each outcome and how it has 

impacted the life of NAC participants follows.  A strength of qualitative research is that it brings 

to the fore the voices of participants.   The value of participation in Neighborhood Action 

Councils is told primarily through the voices of community residents. 

 

Figure 1. Most Frequent Outcomes of NAC Participation 

 

• Social Connection
• Self-Esteem & Self-Confidence
• Less Depression
• ProactiveTthinking

Psychological 
Wellness

• Family Communication
• Family TimeFamily Life

• Public Communication
• CollaborationLeadership
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• Service & Social Action

Community
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 The outcomes will be discussed according to area (psychological wellness, family life, 

leadership, and community engagement).  However, Appendix B lists the order of frequency for 

the outcomes in the sixteen focus groups. 

 

Psychological Wellness 

In	the	NAC,	participants	found	a	safe	place	where	they	could	share	their	problems.		

Many	described	their	own	struggle—and	one	shared	by	many	in	their	community—to	find	

a	way	to	release	their	frustrations,	stresses,	and	sadness.		There	was	often	the	concern	of	

whom	to	talk	to	without	fear	of	others	learning	about	the	conversation	or	fear	of	how	

people	would	react	to	the	issues	discussed.		This	concern	speaks	to	the	discomfort	still	

present	in	segments	of	the	Latino	community	around	mental	health.		The	nurturing	and	

holding	environment	of	the	NAC	was	deeply	appealing	to	participants,	and	something	they	

believed	important	in	the	recruitment	of	new	members,	especially	members	of	the	

immigrant	community.		Participants	discussed	some	of	the	psychological	effects	of	

immigration,	concentrating	on	the	experience	of	isolation.		The	NAC	helps	to	break	this	

isolation,	as	depicted	in	this	woman’s	comment.		“When	you	go	to	the	group,	you	feel	like	

you	are	with	you	family.	It	is	nice	because	I	have	my	husband	and	children,	but	not	an	aunt,	

an	uncle,	a	brother,	a	sister,	no	one.”	

 

Social Connection 

Loneliness	and	isolation	before	finding	a	NAC	was	a	common	theme;	lives	revolved	

around	the	home	and	the	routine	of	daily	family	life—going	to	the	market	and	the	

children’s	school,	cooking,	and	cleaning.		While	a	focus	on	the	home	is	not	inherently	

negative,	it	did	affect	the	emotional	state	of	some	participants.		“I	was	alone	and	sad.		My	

work	was	my	house;	my	house	was	my	world,”	remarked	one.				

As noted earlier, the	social	connection	is	most	often	likened	to	that	in	a	family.		“If	we	

had	no	NAC,	we	would	miss	it,”	explained	a	woman.		“We	are	like	a	family.		It	is	something	

so	beautiful	that	it	is	hard	to	describe.”		Others	did	define	the	family	atmosphere,	which	

included	the	safety	and	support	to	talk	about	anything	going	on	in	one’s	life	without	much	

judgment	or	many	probing	questions,	resolution	of	conflicts,	unity	no	matter	what	
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happens,	respect,	sharing,	helpfulness,	and	collaboration.	This	nurturing	atmosphere	was	
the	basis	for	much	positive	individual	development.		One	young	man	admitted	that	“the	
NAC	helped	me	stay	out	trouble.		(My	community)	does	have	violence.		I	am	proud	of	going	
to	the	group	because	now	there	is	one	less	kid	outside	gang	banging	and	tagging.”				

Another new NAC member had come to the U.S. seven years ago when she got married.  

She described her life before and after joining a NAC.  “Everything I knew was from my 

husband’s family.  I have six kids.  My world revolved around my family and church.  Now, it is 

so nice to belong to a larger group, to know people in the community, and to find out that we 

have a lot in common.”  In the NAC, she also found appreciation.  “As a mom, you sometimes 

do so much and get nothing back.  Being in the NAC, you feel validated.  You are part of 

something and can make a difference.  It is also nice to have adult conversations.” 

For those individuals not facing serious personal challenges, the social connection offered 

by the NACs was seen as a valuable way to learn more about their community and obtain 

information that could benefit them and their families. It also helped them build their circle of 

friends and support system.  

 

Self-Esteem and Self-Confidence 

While these are two distinct constructs, they are discussed together because participants 

often used the two interchangeably when referring to how they felt about themselves.  One 

woman shared a very personal account of how her involvement in a NAC helped raise her self-

esteem: 

Helping others shows me that I am valuable as a woman, wife, mother, and human being. 
I love and value myself more, and I am filled with pride. I had lived with domestic 
violence, and it made me feel less of a woman. …I want to help others who had been like 
me and who had lived in silence. I want to help those who may be locked in. I knock on 
doors in my neighborhood and invite people to our NAC.  I tell them it is a place where 
you can grow as a person—where much of the sadness that we suffered before can be left 
behind and we can be happy. 
Another person noted that “I used to by shy, timid, and serious.  I was only at home, had 

few family members close by, and didn’t really want to talk to anyone.  The NAC opened up a 

new world for me and I started to feel more confident.  I now talk more.  I have friends.  I am 

involved in projects.”    
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As individuals spend more time in their NAC and carrying out neighborhood projects, 

their self-esteem and self-confidence increases, as can be seen in this account:   

The positive comments that people say about our [the NAC’s] work has helped to take 
away a bit of our insecurity.  Sometimes we feel that we are worth little, we are ashamed 
to talk or share our feelings, or we are worried that people will just ignore us.  Especially 
since we don’t speak English, we think that maybe people will make fun of us.  This 
group has helped us discover what is good about us.  
 
Less Depression 

Individuals who struggled with depression noted that the support offered by NAC 

members, the questions posed through icebreakers, and activities to help them get their mind off 

their troubles were especially helpful.  One woman opened up about a story of deep depression, 

and the role that the NAC had and continues to have in helping her cope. “When my depression 

started, I didn’t want to take medication.  It was a hard time.  Depression is not easy to deal with. 

I would forget things and be slow about doing things.  Now I am more alert and active.  We are 

working on a project in my NAC.  I like the camaraderie and fellowship.  I am so happy I didn’t 

have to take medication.  I haven’t fully overcome my depression, but I am in the process.”   

A second anecdote of personal transformation is equally powerful. 

I was a person who was very reserved.  I didn’t have contact with people.  I shut myself 
in my house.  I was afraid and suffered from depression.  I wanted to commit suicide.  A 
friend invited me to the NAC.  When I entered the NAC, they were working on a project 
on women’s health, including depression.  I started learning more about depression and 
found people with whom I could share what I was going through.  I learned about 
additional resources for help.  I learned that it is important to talk to people.  You can’t 
just be locked up inside of yourself.  Not even my husband had known what I was going 
through.  I also learned that I couldn’t be waiting for something to happen.  I had to look 
for help.  Now, I feel better and am much more social.  I have more friends and go out 
more.  I feel more confident about myself. I even started volunteering at my child’s 
school. 

 

 Proactive Thinking 

As individuals experienced an increase in self-esteem and self-confidence and as their 

support network grew, so did their sense of personal agency and proactive thinking and behavior.  

Participants began taking more responsibility for their life and taking greater action in the 

community.  
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For example, one woman shared that she used the seven-step planning process in her own 

life.  “I set a goal that I wanted to lose weight.  I started to plan.  I kept notes about my progress.  

It has been working.  I originally thought I would do this for one month, but now I am in my 

third month.”  Another person pointed out that she is more willing to try to resolve problems, 

like finding a low-cost clinic when she was sick or looking for classes for her children. “Before, I 

would be nervous to take such steps. Now I know that I need to speak and take action even if I 

am nervous. I just need to stay focused on what I want to do.”  Someone else shared that such 

focus, encouraged by the organizer, has been a shift in thinking for her.  “Before, I’d make things 

harder for myself.  I’d get stuck in the four corners of my mind, with all sorts of negative 

thoughts on why something wouldn’t work.  My organizer helped me to get a handle on my 

nerves and focus on my goals, and to trust that I know where to find information or tools to meet 

my goals.”  

 

Family Life 

Among participants, there was a strong connection made between the personal 

development of individuals and the resulting positive impact on family life.  The chance to 

relieve stress and develop a more positive sense of self through interaction with others enabled 

participants to put into practice at home lessons they learned about relationship building in their 

NAC.  A single mother who had struggled with domestic violence shared this compelling 

narrative:   “I found the NAC during a time of depression.  Being there helps me forget my 

problems.  I go home with more patience and love for my children.  It’s not that I didn’t love 

them, but when we have problems we sometimes don’t love ourselves.  It is hard, then, to show 

love for someone else.  This has helped so much.”  Another woman also described the 

connection between their personal development and family life in this way.   

I don’t work.  Being enclosed by four walls can be maddening.  After a while, I would 
blow up at my family, often for no reason.  Sometimes, I would be less active when at 
home.  I’d keep saying I would take care of things around the house later.  I’d just watch 
television.  Now that I am in the NAC, I get up early, get dressed, and make food quickly. 
Other days I would just take my time.  I am both more active and more relaxed.  It is so 
much better for me, and for my kids and husband.  I am a better example to my children, 
and better to be around. 
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Family Communication 

Individuals applied lessons learned about communication in their NAC to their families.  

For example, a few tried at home the ice breakers and games that were used in their NAC 

meetings, with positive results.  “Doing the activities with my family encouraged us to talk about 

things we wouldn’t normally talk about,” observed one woman.  “I learned new things about my 

family.”  Another person who tried the ice breakers and games noted that they helped increase 

confidence and trust.   

Parents described improved communication with their children, as can be seen in these 

two examples: 

Example 1 

I have learned to respect the ideas of my children.  I no longer say ‘I am your mom, and 
you have to do what I say.’  I ask my children what they think.  I listen to them and take 
their ideas into account.  I see my home differently and try to practice better 
communication with everyone.  The benefit has been that we have more unity as a family 
and have a more caring environment at home. 
	
Example	2	
	
I learned how to speak to my children differently.  Just because we are parents, we can’t 
be authoritarian. We make mistakes too.  We have to get on the same level as our 
children and try to understand them.  We need to talk to them directly and clearly, 
according to their ages.  In our own case, our parents and grandparents wouldn’t talk to 
us about certain topics that were taboo.  The result is that we often faced life unarmed. 
	
It	is	not	only	parents	who	reported	improved	communication	with	their	children,	

but	youth	in	NACs	also	recounted	having	better	communication	with	family	members.			One	
young	man	shared	that	“I	got	tips	on	how	I	could	get	closer	to	my	dad.		He	and	I	never	
talked	about	things	that	were	going	on	in	my	life.		Now	he	has	been	able	to	help	me	out,	
something	he	never	did	when	I	was	smaller.		We	never	had	a	good	connection,	and	now	we	
do.”	

In	additional	to	enhanced	parent-child	communication,	participants	also	
experienced	more	positive	communication	with	their	spouses.		One woman described how 

she learned to better handle conflict in the home. “My husband is very argumentative. I used to 

engage in arguments with him, but I have learned to step back and tell myself that I am not going 
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there. I treat him as someone with good intentions, but something comes over him and he wants 

to be argumentative for no reason. I walk away or go downstairs until he is feeling better and we 

can talk more calmly.”	
 

 Family Time 

Improved communication and more time together often go hand in hand.  One youth 

described a shift in his family relationships.  He recalled his parents working much during his 

childhood, and having less time for him and his sister.  The two youngsters were left to care for 

their younger brother and one another.  Now that they are older, and with the influence of the 

NAC, they set things up for when their parents come home so the family can spend time 

together.  “When my parents get home, we now set up the table and talk together about our day.  

They didn’t have time for me and my sister.  It was hard for us, not having anyone to talk to, and 

then the NAC came along.”   

Often, NAC activities were one important way for families to come together.  A woman 

shared the following example of how the NAC helped her become a better parent. 

 
As a mom, I now give more time to my kids. Before, I would hear them but not listen. 
Now, if I cook and they want to talk to me, I turn off the stove and go and listen. In my 
NAC I learned the difference between listening and hearing. I did the same with my 
husband. We now have a better relationship, and I attribute it to being in groups like the 
NAC…My kids are proud of my involvement in a NAC, and they are involved too. They 
learned this from me. We are often invited to NAC events and go as a family. We try to 
spend time together. My older children are working and studying, but I try to make the 
time I have with them be of quality. They teach us this in the NAC.   

 

Leadership 

“They (organizers) tell us we are all leaders, but many of us are embarrassed or feel like 

we can’t do something,” revealed a NAC member.  “We ask, ‘What are we doing here?’ But the 

NAC helps to bring out what is positive in us.  Then we feel like we can give more to the 

community.”  Someone else made a similar observation:  “Too	often	we	say	‘No,	no,	no.’		Our	
organizer	says	‘Yes,	yes,	yes.’	This	motivates	us	and	soon	we	say	yes	too.”		Developing 

community leaders is a fundamental goal of community organizing.  Through participation in 
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Neighborhood Action Councils, community members develop two essential leadership skills:  

public communication and collaboration.  

 

 Public Communication 

Leaders are in effect good communicators.   When individuals first joined a NAC, they 

were encouraged and supported in speaking before a group (including NAC members 

themselves) and in public.  There was also a corresponding emphasis on the role of 

communication in group dynamics.  A participant recounted how she opened up in her NAC.  

“Before, when I would be at gatherings, I would often think I would like to say something—

share my opinion—but then I just stayed quiet.  The NAC pushes you to talk. I learned how to 

talk to others, how to address other people, and how not to stay quiet.  The	NAC	has	helped	me	
to	express	myself.”			As individuals spent more time in the NAC, the focus of communication 

turned outside of the group; persuasion and influence tactics grew in importance as individuals 

assumed leadership roles that take them beyond the NAC to the community. 

NAC members used their communication skills both with community residents and with 

public officials.  They credited their organizer and their fellow NAC members for pushing them 

to speak in public, even when they felt afraid and insecure.   One respondent described how she 

overcame qualms about public speaking:  “When I speak in public, like before a school district 

committee, I am nervous but also filled with a sense of responsibility.  I have realized that I am a 

speaker on behalf of other parents, not just for myself. The more I speak, the more I improve.” 

Communicating in public involves not only overcoming the fear of speaking before 

others, but also finding the right words. “I used to talk a lot,” explained one woman, “but not 

with much intention.  I am learning how to choose better words and speak more effectively.”  

Someone else shared that “they have taught us that when you speak, you have to get to the point 

not go round and round. You have to get to the point when you talk and when you ask for 

things.”  To effect change, public speaking also has to be deliberate.  This was conveyed in the 

following quote: 	“I no longer just put out any ideas that come to my head.  I talk about the goals 

and objectives that we are working on.  I am more thoughtful and intentional in what I say.  I 

want for people to understand what I am saying, and to take action.”	
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	Once members found their voice, it was easier to serve as ambassadors for the NAC and 

its cause.  An individual commented that she now takes every opportunity to speak about the 

group:  “I go directly to people.  If I am in the community and I am having fun, like being in the 

park or at McDonald’s with my kids, I will go up to someone, introduce myself, and ask them 

questions.  (Being in the NAC) has helped me a lot to feel free and to have the confidence to 

approach people.” 

Participants recognized the value of their improved communication skills. Someone 

proudly stated that “I can promote things and motivate people. I am a humble person with no 

title, but I can talk and get things done. There are people with more education but they don’t 

talk.”  Another person noted the power that communications has in advocating for change.  “We 

want to take the message to TV, radio, newspapers, and elsewhere. To end the silence on the 

suffering in our communities, we have to get the word out with passion.” 

 

 Collaboration 

Improved communication and collaboration often go hand in hand, and that was evident 

in the reflection of participants in this focus group. One woman described how observing her 

organizer handle conflict and use positive language helped her to become a better team member. 

It used to be hard for me to give an opinion, or to give it in a way that was useful to the 

conversation.  I’d be quick to judge or criticize.  Now I have learned to talk more 

positively.  If someone says something negative or something I disagree with, I have 

more confidence to share my opinion without telling them that they should do this or that.  

This has helped us get along better and have more productive discussions. 

 

NAC members learned two skills in particular that facilitated collaboration.  The first 

skill is focusing on collective rather than individual needs, which is expressed well in this quote:  

“I used to deviate from the group’s focus and focus on my own. I have grown as a leader in that I 

give opinions focused on the needs of the group.”  The second skill is listening patiently and 

acknowledging the feelings, concerns, opinion, and ideas of others.  An example of this skill can 

be seen in this comment:  “I am flexible and neutral. I don’t get involved in conflicts.  I am 

patient in listening to others.  I don’t cut them off. I respect their opinion.  I don’t talk just to talk, 

or go on and on.  I give advice and say what I know when it is needed.” 
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 As participants learn and practice collaboration skills, they come to value collaboration as 

indispensable to effective change efforts.  “Before, I thought I had to do everything.   I wouldn’t 

release the strings.  With the members in my NAC, they help take on the responsibility of getting 

things done.  Together, we can do so much more than I could on my own.” 

 

Community Engagement 

 One participant explained that since being in the NAC, “My life is better because it 

teaches me that I am not the only one who wants to learn what is going on in the community. 

There are others out there. We are a team. There are others who care and want to make a 

difference.” 

A positive association exists between a sense of community and participation in service 

and social action.  Sense of community can be seen as a catalyst for community participation, 

increasing individual and collective action (Albanesi, Cicognani, & Zani, 2007).  The findings 

from the focus groups support this relationship. 

 

 Sense of Community 

Before joining a NAC, most participants described having their nuclear family and their 

home as their primary focus.  Involvement in the NAC broadened their view to look at their 

community differently, and to understand the interplay between the well-being of their families 

with that of the larger community.    One woman explained this crucial interaction in the 

following way:   

It (the NAC) has helped me in the sense that we have to learn how to see beyond our own 

home and to realize that what takes place out there affects us as a family.  We have to see 

beyond our immediate family and our home.  Sometimes there might be a problem in the 

community, and maybe we can help by going to marches or protests.  It makes us more 

aware and responsible.  If we all would do this, little by little, we could be a better 

community.   
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Participants talked about awakening to see all of their community—both the good and the 

not so good.  For example, someone explained that “I notice more things, like how safe the 

community is and whether or not the police are involved.  I now pay more attention to what is 

going on rather than just going about my business.  I used to live in my own world.  Now I feel 

like I am getting more involved and care more about my community.”  Another person described 

how her experience in a NAC pushed her to question the negative view she had of her 

community. “I used to say that nothing happens in this community; there is nothing to do.  When 

I gave myself the opportunity, I saw that there are many services available.  I also saw that there 

are hardworking people who do want to help and participate.”		 
In communities with changing demographics, coming together in a NAC is a way of 

increasing tolerance and understanding, and reducing stereotypes.  “I love the positive concept of 

community the group brings,” said one member.  “The NAC tries to bring different people 

together—different cultures, races, and creeds.  There are no boundaries.  We are together trying 

to help the community.”  Another immigrant woman who had relied on her family’s view of 

sections of the community came to see that the “ghettos” they described in stories were different 

when she actually interacted with people in those areas.   

I used to enter that part of the community and think, oh no.  I had heard rumors.  You 
can’t do this or you can’t do that.  Or, that this group doesn’t get along with that group.  
But then I started to talk to people and saw that there were more similarities among us 
than differences.  I no longer just rush to do an errand or drop my children off.  I take the 
time to talk to people.  I feel more generous and empathetic towards people.  Before, I 
would sometimes get mad at people without even knowing them. 

 

 Service and Social Action 

As they looked at their neighborhood through a different lens, many participants began to 

see their position in the community in another way.  The following anecdote illustrates one 

individual’s consciousness of the need for personal action for community change. 

When I used to see people cleaning the street, I used to think why?  What is the 
objective?  I have a neighbor who spends his time sweeping the street in front of his 
house.  We talked about it in my NAC once.  What if we all did that?  What a nice city 
this would be.  We wouldn’t have to be jealous of Beverly Hills.  What if we formed 
groups and picked up trash?  What if we encouraged people not to leave dirty diapers at 
bus stops?  We often say that we need to move to another area, but we don’t realize that 
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the good and bad of a place depends on us.  If we don’t change, the same things could 
happen somewhere else.  We all have to contribute to have a nice community. 

 

 The NAC was seen as a good way to make a difference in their community.  Several had 

participated in other community groups, but felt that the NAC was different. “In	the	90s,	I	was	a	

school	volunteer,”	shared	one	woman,	“but	there	was	no	real	relationship	among	the	

women.”		The	NAC	was	also	seen	as	more	structured	and	action-oriented,	with	the	

potential	for	greater	impact.		Many	realized	that	the	NAC	could	be	a	powerful	tool	for	the	

community	change.		The	story	below	illustrates	this	power.	

Our	kids	were	in	danger	on	the	street	in	front	of	their	school.		Many	people	had	gone	
to	the	office	and	complained.		I	also	witnessed	an	incident	where	a	person	was	
nearly	hit	by	a	car.			My	brother-in-law	went	into	the	school	and	nothing	happened.		
Then	one	day	the	street	by	the	school	was	closed.		We	wondered	how	the	street	got	
blocked.		It	turns	out	that	it	was	the	Spanish	NAC	in	our	community	that	got	it	done.		
The	parents	just	going	in	and	complaining	didn’t	get	it	done.		That	is	why	I	joined	the	
NAC,	because	it	is	a	platform	for	our	voice.		It	gives	us	ways	to	be	more	effective	and	
efficient	in	our	community.			

	

 

Closing 

 

 Since 2002, the South Bay Center for Community Development has been organizing 

community residents throughout Los Angeles County using its relationship-based community 

organizing model, combined with assets-based community development.  The results of that 

organizing have been powerful at the individual, family, and community levels.  This report has 

attempted to synthesize results from sixteen focus groups over four years conducted with close to 

one-hundred individuals.  The consistent data collection over time with different individuals 

strengthens confidence in the findings.  The results support the position of Christens and Speer 

(2015) that community organizing can serve as a means for positive human development, 

psychological empowerment, education, and civic engagement and voluntarism.  SBCC has a 

highly promising model of community organizing, and one that has been replicated successfully 

in various parts of Los Angeles County.  
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 In closing, one final point must be made about Neighborhood Action Councils.  Each 

successful project helps to retain members and inspire new ones to join the effort.  The NACs 

become self-generating.  They are indeed a solid foundation of sustainable community 

development.  And many of the leaders developed through the NACs are committed to fighting 

for community change over the long-term.  A closing quote captures the persistence, drive, and 

promise of NAC leaders.		“I	had	been	a	leader	in	my	house,	then	I	became	a	leader	in	my	
children’s	school,	then	I	became	a	leader	in	the	community—of	people	of	different	races	
and	who	speak	different	languages.		Now	I	want	to	be	a	leader	of	bigger	changes	in	the	
county.		I	expect	more	and	more.”  
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Appendix A:   

SBCC’s Seven-Step Planning Process 

 

 

Step 1 - Project Idea and Vision  

Step 2 - Impact  

Step 3 - Activities & Subcommittee Selection 

Step 4 - Project Implementation Structure - Project Coordinator, Subcommittee Task Categories, 
& Logistics (Social) 

Step 5 - Task Category (Activity/Non-Activity) Descriptions and Budget  

Step 6 - Creation of Agendas & Funding (Project Grant Application/ Panel Presentation)  

Step 7 - Project Implementation, Project Debrief, Social and Certificates of Appreciation 
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Appendix B: 

Order of Frequency of Outcomes 

 

Table 1.  Order of Outcomes (most frequent listed first) 

 Family Communication 

 Public Communication 

 Social Connection 

 Self-Esteem & Self-Confidence 

 Less Depression 

 Proactive Thinking 

 Family Time 

Collaboration 

Sense of Community 

Service & Social Action 

 

 



Statement of Impact  
SBCC, Thrive LA 

2015-2018  

III. Tutoring Impact Report, 2018 

“I believe the program has helped the children learn, especially my son. He has 
learned to explore and he loves this program. Thank you very much for your support.” 

— Thriving Together parent  



SBCC	offers	a	year	round	tutoring	program	called	Thriving	Together.		Thriving	Together	provides	high-
quality	tutoring	to	help	children	from	low-income	households	succeed	in	school.	Tutoring	is	offered	to	
elementary	and	middle	school	students	in	all	subjects.		Our	tutoring	program	offers	both	group	and	
individual	tutoring	so	students	who	are	struggling	in	school	can	receive	individualized	instruction	and	
the	additional	assistance	they	need	to	complete	their	homework	and	improve	their	academic	
performance.		Our	program	would	not	be	successful	if	it	weren’t	for	the	volunteer	tutors	from	the	
community.		We	have	several	young	adults	from	the	community	who	assist	with	the	program,	who	
make	a	direct	impact	on	the	lives	of	the	children	in	tutoring	and	act	as	role	models	to	encourage	them	to	
believe	in	themselves	and	put	their	best	effort	into	their	school	work!		

	

Evaluation	of	the	Thriving	Together	tutoring	program	is	vital	as	we	use	the	feedback	(from	both	the	
students	and	the	parents)	to	adjust	and	make	any	necessary	changes.		A	survey	for	the	students	was	
developed	using	an	“emoji”	scale	to	address	the	survey	statements.		Below	you	will	see	the	results	of	
the	8	question	survey	administered	to	the	youth.			

	

Do	you	feel	your	tutor	understands	that	things	you	find	difficult?		
77%	of	students	state	that	the	tutors	understand	the	subject	matter	they	find	difficult.	
	

Do	you	feel	that	coming	to	tutoring	has	helped	you	with	your	schoolwork?	
	 84%	of	the	students	state	that	coming	to	tutoring	has	helped	them	with	their	schoolwork.			
	
Are	the	tutors	easy	to	talk	to?		
	 77%	of	the	students	state	that	the	tutors	are	easy	to	talk	to.		
	
Do	the	tutors	make	you	feel	good	about	the	work	you	do	with	them?	
	 77%	of	the	students	state	the	tutors	make	them	feel	good	about	the	work	they’ve	done.		
	
Do	the	tutors	keep	you	lessons	fun	and	interesting?		

70%	of	the	students	state	that	the	tutors	keep	the	lessons	fun	and	interesting.		
	

Do	you	think	the	tutors	teach	you	at	the	right	level:		not	too	hard,	not	too	easy?	
	 54%	of	the	students	feel	the	tutors	are	assisting	them	at	the	right	level.	
	
Do	you	have	fun	at	tutoring?	
	 93%	of	the	students	state	they	have	fun	at	tutoring.	
	
Have	you	made	new	friends	at	tutoring?			
	 84%	of	the	students	state	they	have	made	new	friends	at	tutoring.	
	
Parents	play	a	vital	role	in	the	lives	of	their	children	and	the	education	they	receive.		Our	Thriving	
Together	staff	have	built	relationships	with	the	parents	of	the	youth	in	the	tutoring	program	which	
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creates	an	ease	in	communication	between	staff	and	the	parents.		Some	parents	stay	during	the	tutoring	
sessions	to	observe	the	interaction	between	their	child	and	the	staff	or	other	children	in	the	program.			
	
Has	your	child’s	academic	understanding	changed	since	joining	the	tutoring	program?	

57%	of	parents	strongly	agree	and	43%	agree	that	their	child’s	academic	understanding	has	
changed	for	the	better	
	

Since	joining	the	tutoring	program,	I	have	seen	an	increase	in	grades	on	my	child’s	progress	reports/	
report	cards.	

57%	of	parents	strongly	agree	and	43%	agree	that	their	grades	have	increased	since	joining	the	
tutoring	program.		

	
The	tutors	were	helpful	and	supportive	with	my	son/daughter.	
	 86%	of	the	parents	strongly	agree	that	they	tutors	have	been	helpful	with	their	child.	
	
My	child	feels	comfortable	around	the	tutors.	
	 100%	of	the	parents	state	that	their	child	is	comfortable	around	the	tutors.		
	
My	child	has	built	positive	relationships	with	his/her	peers.	
	 100%	of	the	parent	state	their	child	has	built	positive	relationships	with	the	other	students			
	
I	would	recommend	this	program	to	other	parents.		
	 100%	of	the	parents	state	they	would	recommend	the	tutoring	program	to	other	parents.			
	
Parents	were	also	asked	to	provide	recommendations	on	ways	to	improve	the	tutoring	program.		While	
they	took	the	time	to	provide	comments,	none	were	about	ways	to	improve.		They	were	all	positive	
comments	regarding	the	program	tutoring	program:	

• Excellent	tutors	
• Thank	you	for	all	you	do	
• Everything	is	great	
• The	tutors	are	excellent	
• The	program	is	great.		I	like	it	a	lot	and	when	I	ask	my	children,	they	say	the	same	thing.	
• I	believe	the	program	has	helped	the	children	learn,	especially	my	son.		He	has	learned	to	

explore	and	he	loves	this	program.		Thank	you	very	much	for	your	support.					
	
The	school	year	program	is	then	transformed	into	a	4	day	a	week	summer	program	full	of	enrichment	
activities	and	fieldtrips	based	on	the	7	week	curriculum.		A	survey	and	focus	groups	with	both	the	
children	and	the	parents	will	be	done	at	the	end	of	the	summer	program.			
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IV. Yoga Impact Report, 2018 

“Yoga has changed my spirituality.  I see life in a very different way.  Yoga is not only a 
position; it is all day, every day.  My lifestyle has changed.” 

— yoga participant  



South	Bay	Center	for	Counseling	offers	yoga	classes	to	residents.		Participants	are	engaged	in	
basic	yoga	poses	linking	movement	with	breath	and	meditative	techniques,	and	are	taught	
various	postures	that	are	useful	for	restoring	and	maintaining	one’s	well-being	and	improve	
their	body's	flexibility	and	vitality.		Instruction	and	practice	is	provided	within	a	structured	yet	
nurturing	and	positive	environment.		Instructors	teach	in	a	sensitive	manner	that	takes	into	
account	each	individual’s	physical	ability.	Participants	are	provided	with	positive	reinforcement	
for	what	they	can	achieve	in	the	classes,	so	that	they	feel	encouraged	to	continue	with	their	
yoga	practice.	Participants	are	always	encouraged	to	ask	any	questions	or	for	extra	direction	by	
the	teacher	whenever	it	is	needed.		Participants	are	both	male	and	female,	come	from	a	variety	
of	backgrounds	and	range	in	age	from	early	20s	to	60s.	

In	order	to	support	the	access	to	and	utilization	of	beneficial	community	resources	as	well	as	a	
decrease	in	social	isolation,	yoga	classes	are	offered	in	communities	where	residents	may	not	
normally	access	yoga	studios	because	of	the	lack	of	studios	in	the	area	or	because	of	the	cost	
associated	with	yoga	classes.					
	
Residents	were	asked	to	take	a	survey	created	by	SBCC	so	that	SBCC	staff	have	a	better	
understanding	of	the	impact	that	the	yoga	practice	has	on	the	individual	and	can	assess	if	any	
changes	need	to	be	made	to	the	class.		The	survey	not	only	asked	questions	that	the	
participants	could	rate	on	a	scale	of	never	to	every	day	but	also	short	answer	questions	as	well.			
	
When	asked	why	they	keep	coming	back	to	the	yoga	class,	a	variety	of	reasons	were	given.		
Many	reasons	are	related	to	the	physical	benefits	of	practicing	yoga,	as	one	would	imagine.		
Several	participants	report	being	more	flexible,	having	less	back	pain	and	one	reported	that	
since	starting	yoga,	the	daily	pain	from	their	arthritis	has	decreased.			

When	asked	if	they’ve	experienced	any	physical	changes	since	starting	yoga,	95%	of	the	
residents	who	completed	the	survey	report	that	they	have	experienced	physical	changes.		
Those	changes	range	from	more	flexibility,	better	posture,	an	increase	in	energy,	more	core	
strength,	as	well	as	a	greater	range	of	motion.			

I	am	happier,	I	am	calmer,	I	sleep	better	and	I	have	a	better	sense	of	well-being	were	common	
responses	to	what	changes	in	your	personal	life	have	you	noticed	as	a	result	of	joining	the	yoga	
class.			I	am	a	better	friend.		I	am	happier	and	I	know	how	to	better	handle	my	stress	by	
applying	things	(breathing	techniques,	etc)	I	have	learned	in	class.		One	participant	reported	
that	her	boyfriend	needed	to	attend	yoga	because	he	is	in	construction	and	the	yoga	practice	is	
good	for	his	physical	well-being.		She	joined	because	he	was	attending	and	now	they	are	
learning	together.		The	one	response	that	stood	out	was	that	participant	said	they	understand	
themselves	more	and	are	more	compassionate	with	others.		

Of	those	surveyed:		

69%	state	they	have	a	greater	sense	of	personal	well	being	since	starting	yoga	
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77%	state	they	have	closer	relationships	with	members	in	their	family	since	starting	yoga	

56%	state	their	life	has	a	better	sense	of	direction	or	meaning	

92%	state	they	are	better	at	managing	the	responsibilities	of	their	every	day	life	

	

In	January	2018,	our	yoga	program	has	expanded	with	the	addition	of	a	Chair	Yoga	class.		We	
offered	a	single	class	as	a	part	of	our	Roots	of	Community	campaign	and	as	a	result	of	that	one	
time	event,	several	community	residents	asked	if	there	was	any	way	we	could	provide	a	weekly	
class.		Residents	were	interested	in	a	weekly	chair	yoga	class	because	several	of	them	have	
physical	limitations	that	prevented	them	from	participating	in	a	traditional	mat	yoga	class.			

The	yoga	program	is	an	integral	part	of	the	Well-Being	activities	that	SBCC	offers	in	the	
Prevention	and	Aftercare	program.		Yoga	not	only	is	a	resource	in	the	community	that	is	made	
available	to	residents	at	no	cost,	it	also	encourages	the	building	of	relationships	between	those	
in	the	class.		By	offering	the	classes	in	the	community,	at	community	centers	and	parks,	
residents	are	often	given	information	on	other	programs	in	their	community.		Those	surveyed	
state	they	have	gotten	involved	in	other	community	activities	such	as	the	Roots	of	Community	
events	(specifically	at	SBCC),	other	fitness	classes	(Zumba,	etc),	and	they	are	now	volunteering	
at	their	children’s	school	and	their	church.			

Yoga	improves	mental	and	physical	well-being,	reduces	stress	and	anxiety	while	increasing	
energy,	vitality,	strength,	flexibility,	focus,	balance	and	much	more.		From	participation	in	the	
SBCC	yoga	classes,	community	residents	have	improved	their	physical	well-being,	relationships	
in	their	home	and	have	gotten	more	involved	in	the	community.	
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V. Preschool Without Walls: Focus Groups Findings, 2018 

“I am so thankful for this program.  I only have a part-time job and wouldn’t be able to 
afford $1,000 a month for preschool.” 

— PWW parent  



Preschool Without Walls:  Focus Group Findings (2018) 

 

The first five years of life are crucial to emotional well-being, the formation of curiosity, the 

ability to learn, and future academic achievement.  For families to be successful, parents and 

young children need support and access to high quality learning experiences from the prenatal 

period through their transition into elementary school.  Despite the proven benefits of preschool, 

many Latino and African-American children live in areas that do not have enough preschool 

opportunities for them. 

 

Nearly eight years ago, SBCC Thrive LA developed Preschool Without Walls (PWW), an early 

learning intervention that draws on community assets and research-based strategies to help 

young children and families prosper.  The program meets once a week and is offered in 

community spaces such as libraries and parks.  Classes maintain a structure that mirrors that of 

traditional preschools and combines free play and individual and group activities.  Several 

developmental domains—emotional, social, cognitive, and physical—are stimulated and 

encouraged to flourish in sessions.   

 

A feature of the program that distinguishes it from other 

preschool environments is the involvement of parents1.  

“This is a parent and child program,” clarified one 

program participant.  “It is not just for kids.”  Parents 

engage in activities with their children during class.  This 

opportunity allows parents to spend quality time with 

their children and to learn strategies to support their 

children’s learning.  In addition, parents may develop 

relationships with one another and build social networks 

that they could access in the future.    

 

 

																																																													
1 The word “parents” will be used throughout this report.  However, it should be noted that in addition to parents, 
grandparents also often participate in the program. 
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Then, parents are provided with materials and information they can use to replicate similar 

activities at home during the week.   This structure provides families not only with the support 

and resources (e.g., flash cards, books, learning guides) to create a home learning environment, 

but also the motivation to do so.  Families know they will be returning to class the following 

week and may be discussing what they had done at home; a level of accountability is built into 

the program.  The at-home learning component of PWW intensifies the effect of the weekly 

classes.  Figure 1 provides a basic overview of the PWW program.   The diagram is mainly 

meant to highlight the important role that parents also have in children obtaining positive 

outcomes through the program.  PWW influences parents who then, along with program staff, 

influence their children. 

 

Figure 1. Preschool Without Walls Basic Program Theory 
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As part of its commitment to continuous improvement and learning, SBCC Thrive LA has 

evaluated the PWW using focus groups in 2011, 2016, and now in 2018.  This report will present 

themes from four focus groups.  The intention is to highlight features of PWW that are 

particularly effective, to draw attention to areas of growth, and to document outcomes for parents 

and children.  A description of methods used will be followed by evaluation findings.  These will 

be presented in two main sections.  The first section will focus on the program process, e.g., 

activities and instructional delivery.  The second section will address outcomes for parents and 

children.   

 

Methods 

 Four focus groups were held in three communities:  Dominguez Hills, Long Beach (two 

focus groups), and Wilmington.  A total of twenty-nine individuals participated in the focus 

groups.  Twenty-seven were women and two were men.  The average size of focus groups was 

seven participants.  There was variation in the length of time of participation in the program.   

Some participants also had attended PWW with other children.  Table 1 provides a description of 

individuals who participated in the focus groups. 

 

Table 1 Description of Focus Group Participants 

 Dominguez Hills Long Beach 1  Long Beach 2 Wilmington 
# of Participants 7 8 9 5 
# of Females 6 8 8 5 
# of Males 1 0 1 0 
Range of Time 
in Program 

5 months to 4 
years 

5 months to 6 
years 

3 months to 3 
years 

3 months to 6 
months 

Average Time in 
Program 

2 years 16 months 1 year 4 months 

# Who Have 
Older Children 

4 6 3 1 

# Who Have 
Participated in 
Program with 
Older Children 

4 0 1 1 
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Focus group questions focused on the following areas: 

• Skills developed by children, 
• Parent engagement, 
• Parent-child relationship, 
• Parental social network, 
• Program staff, and 
• Program curriculum. 

 

All four focus groups were conducted primarily in Spanish.  In some cases, English was used for 

individuals whose Spanish skills were not as developed.  The facilitator typed notes during the 

conversations and also recorded the exchanges.  Notes and transcriptions for the four focus 

groups were reviewed individually to identify themes per site.  These themes were then analyzed 

to determine themes across sites.  Since the evaluation’s intention is formative, information 

unique to a site considered important for decision making is also included. 

 

Findings on Program Process 

 Figure 2 presents core components of PWW.  The structure at sites involves play time at 

the start of the session, singing and dancing, an activity, announcements, and homework.  

Activities may be related to reading/literacy, STEM, or arts and crafts; they are rotated to 

maintain interest and motivation. 
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Figure 2.  PWW Core Program Elements 
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for the children.  Parents recognized the value in following a 

routine similar to what children will experience in Kindergarten.  

They also considered the dual language quality of the program a 

benefit.  This was particularly true for families whose home 

language is not English, yet who would like for their children to 

learn Spanish.  Then, the constructivist and experiential learning 

approach was also greatly appreciated.  One mother shared this 

view: “I like that the kids learn by singing and playing.  If we 

just lecture, they won’t learn as much.”  Another remarked that, 

“It’s great that the science activities allow kids to feel the 

texture of different things.  The hands-on learning is helpful.” 

 

There are many factors that contribute to a successful education 

program.  Two main ones backed by extensive research, 

however, are dedicated and well-prepared teachers who implement a high-quality curriculum.  In 

PWW, children and parents have found both.    

 

Satisfaction with Teachers   

Parents described all teachers as “patient”, “attentive,” 

“animated”, “interactive,” and “positive in attitude.”  

Observing teachers with their children prompted some 

parents to rethink the language and approach they use 

with their daughters and sons.  The following reflection 

demonstrates such a change: 

“Many of us had a different upbringing.  Often, 
we don’t know how to give our children attention, 
how to guide them, or how to talk to them.  Here, 
the teachers show us how to treat our children 
differently.”   

 

Teachers not only inspired parents to be more conscious 

of how they communicate with their children in general, 

but they also showed parents how to better communicate 
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with their children around academic content.  It is in reading where parents saw this most 

powerfully.  Teachers demonstrated read-aloud techniques that parents could try at home.  The 

value of the methods is evident in this comment:   

 

“The teacher is very animated when she reads to the children, and she interacts with 
them around the story.  She catches their attention and gets the kids into the books.  This 
is helpful for us to see and try to do at home.” 

   

Teachers exhibited effective communication skills in both English and Spanish.  Parents 

indicated that there were no barriers to communication in the program; instructors managed the 

bilingual environment successfully.  Teachers frequently shared information about community 

events and were very accessible, making themselves available to parents in person, by telephone, 

by text, and by email.  One content participant remarked that “I always expect good information 

when her (the teacher’s) number pops up.”  Another person shared a similar experience: “The 

teachers are like our little notepad of reminders, but it’s an actual person calling us.  They are 

very nice when they talk to us—it’s like talking to someone who knows you.” 

 

Parents shared only two areas regarding teachers that could be improved.  In one focus group, 

participants pointed out that sometimes they might miss information shared by a teacher because 

they are busy attending to their children.  Most teachers are mindful of this fact and repeat 

information.  Parents feel that this is a helpful practice to continue.   

 

In another focus group, parents brought up the effect of changing teachers.  Just as parents are 

very satisfied with the teachers in the program, so the children seem to be as well.  Children get 

used to certain teachers and they find it difficult when teachers are changed.  There may be little 

that SBCC Thrive LA can do about teacher turnover, but parents wanted the organization to be 

aware of how much they value consistency when possible.  In discussing the arrival of new 

teachers, parents at another site shared that they were about to receive their first male teacher.  

They were excited about this opportunity.  The feedback from parents is that they are open to 

teachers of both genders when staffing changes must happen. 

 

Satisfaction with the Curriculum   
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Parents highlighted several parts of the 

curriculum that they considered to be especially 

effective.  These include songs, STEM 

activities, the book program, and homework.  

Parents also discussed the opportunities that 

they had to connect with one another.  For some 

of these components, parent offered suggestions 

so that they could be made even stronger.   

 

Songs:  Participants appreciated that the songs selected for the program are educational, and that 

there are songs in English and Spanish.  The songs are aspects of the program that are easy to 

continue at home, that are instructional yet fun, and that strengthen the connection between 

parent and child because they can be done together.   

 

STEM Activities:  STEM was a recent addition to PWW.  In large part, parents thought this was a 

valuable change to the program because it awakens children’s natural curiosity.  Children have 

responded positively to the activities—they want to engage in the lessons and seem excited to 

learn.  One parent shared this anecdote that shows why it is important to nurture the seeds of 

scientific inquiry in young children.   

“My daughter particularly enjoyed the activity about evaporation.  She told her sister 
about it.  She had me hang the bag with water in our window at home.  Now she won’t let 
me throw the bag away.  It hangs in the window.  We have to keep adding water and she 
pays attention to how many days it takes to evaporate.  She is curious and wants to learn 
more.” 

 
This science project started in the class but continued at home at the insistence of the child.  

Parents are better able to support their children’s interest in science because of what is being 

taught in the program.  Seeing the children’s reactions to STEM activities has encouraged 

parents to expand what they do with their children.  One mother explained how the STEM 

component has influenced her own behavior in this quote: 

“Learning about new activities here pushes us to do more with our children.  For 
example, I used to do “baby stuff” with my son, not activities like making bath bombs or 
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creating a globe where we pasted continents cut out of paper onto a balloon. The kids 
really get into the activities we do here.” 
 

While most parents were pleased with STEM activities, parents of very young children felt that 

sometimes the activities were too advanced for their children.  They suggested that the same 

STEM activity could be tailored to the abilities of different ages.  There were also some parents 

who had participated in the program before the introduction of STEM activities that felt that the 

new emphasis on STEM was taking away from the art activities that they and their children had 

also enjoyed.   

 

Book Program:  The book program which permits families to take home different books each 

week, along with a guide to story-related learning activities, was very well received.  The 

program gives families access to books that they might 

not otherwise be able to obtain.  One mother explained 

the value of the book program in this way:    

 
“I buy little books here and there when I can.  
The program has been great because we get 
access to books we might not usually think of, 
and we get books in English and Spanish.  My 
husband only speaks Spanish and now he too 
can read books with our child.”   

 
Her comment shows that the books selected by PWW 

are valuable for two reasons:  First, the titles are ones that families might not consider looking 

for in libraries or bookstores, or the libraries or bookstores they frequent may not carry these 

title.  Second, books in Spanish are helpful when parents do not speak much English—and 

children’s books in Spanish are not easy to find in the area.   

 

Another mother offered this anecdote demonstrating the high quality of the books selected as 

part of the program: “The books we receive are excellent.  My son wants me to read the same 

book all day.  When I tell him it’s story time, he leaves his toys and the television and comes to 

read with me.”  One more mother, who has a rather large library for her children at home, 

remarked that she often doesn’t know twenty-five percent of the books in the weekly bag.  She 

greatly appreciates the chance to learn about new books.  After being exposed to books through 
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PWW, several parents tried to either find their children’s favorite books in the library or buy 

them for their home library.   

 

As noted earlier, the modeling of read-aloud strategies by PWW teachers has been very helpful 

for parents as they read with their children at home.  This next quote offers a second example of 

how the modeling has influenced parents:   

“It is helpful to see how she (the teacher) reads to them so we can practice at home.  It’s 
not my personality, but I see how much my child enjoys reading books here.  I want to 
learn to do the same thing at home.”  

 

Parents considered all aspects of the book program 

beneficial.  They did not cite any areas that needed 

improvement. 

 

Homework:  Parents indicated that they appreciate 

having homework for several reasons.  First, it is a 

way to provide continuity in between class sessions 

and to encourage accountability.  One parent 

explained that, “In class we get tools and develop skills that we can try at home and coming back 

to class each week keeps us responsible.”  Parents mentioned accountability frequently, but in a 

positive way.  They see homework and the weekly reading log as gentle reminders of what they 

need to do for their children.  Often, it is easy to let competing, possibly less important demands 

get in the way of taking some time for children.  A second reason parents like homework is that 

it helps their children begin to develop a habit of regular learning at home that will be helpful 

when they start school.  And third, children who see their older siblings do homework feel pride 

in also having homework from PWW.  One mother shared this anecdote about her child: “I’d do 

homework with my older daughter and my young son would come snooping around to see what 

we were doing.  Now he’s excited to point out that he has homework too.” 
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Opportunities for Parent and Community 

Connections:  Parents see the chance to 

learn from one another to be very valuable.  

In the following quote, one mother 

described the benefit of interacting with 

other parents at PWW: 

“At the start, it was hard because I 
am shy.  Eventually, I was able to 
talk to other parents.  It helped to 
talk to parents with children the 
same age as mine.  I could get 
advice.  They also have older kids 
and could talk about how kids 
behave.” 

 

While there are clearly positive results from parents spending time with one another, currently 

parents mainly have informal opportunities to do so in PWW.  For example, parents can chat 

with one another at the start of class while children play or when parents are left finishing up an 

activity a child has started and not completed.  They also converse during potlucks held on 

occasion.  However, without intentional activities to connect parents with one another, it is 

possible that helpful conversations will not take place nor closer relationships developed.  For 

example, parents at more than one site pointed out that many don’t even know one another’s 

names.  Those who had been part of PWW for several years remarked that the growth of the 

program may have contributed to the difficulty of parents getting to know one another through 

informal means.  When the program had fewer parents, it was easier for parents to interact.  Now 

that the program is larger, this is more difficult to do.  Given feedback from parents, it may be 

time that SBCC Thrive LA consider more intentional strategies and opportunities for parents to 

get to know one another and spend time together.  

Parents, and first-time parents in particular, indicated 

that parenting workshops might be a good option.  

Those who had the chance to attend workshops offered 

by SBCC Thrive LA were very pleased with the 

content of the workshops and the interaction with other 

parents.  
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The majority of parents across the four focus groups agreed that they received very helpful 

information from teachers about programs in 

the community.  “I feel super well informed 

by coming here,” remarked enthusiastically 

one mother.  She went on to say that, “I wish 

I had been in this program sooner.”  Parents 

learn about events in the community at large 

and about events offered by SBCC Thrive 

LA.  One person who had not attended an 

SBCC Thrive LA event previously described 

the positive experience that her family had 

when they finally did participate. 

“I went to SBCC’s Halloween event.  I took 
my daughters and sister-in-law.  There were  many activities and we had lots of fun.  
They invite us every year and we never went.  It was nice to see how great it was.  Now, 
we will never miss another one!”  

  

 

Findings on Program Outcomes 

Outcomes for parents will be shared first since 

parents have an important role in PWW as 

“home teachers.”  As had been shown in Figure 

1, the program improves the capacity of parents 

to work with their children at home, and this 

reinforcement of concepts and skills introduced 

in class are also part of the overall intervention to 

positively influence the development of young 

children. 

 

Outcomes for Parents 
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Parents reported several ways that they have grown since 

their participation in PWW.  These include the following: 

1. Parents have a better understanding of children’s 
emotions and as a result, they interact more positively with 
their children.  
2. Parents spend more focused time with their 
children. 
3. Parents are more active and consistent in supporting 
their children’s learning at home. 
4. Parents have increased confidence in their role as 
parents. 
5. Parents have a larger social network of support.  
Parents have a better understanding of children’s emotions 

and as a result, they interact more positively with their 

children.  

Parents came to better understand the emotional world of children by observing the modeling of 

teachers and by attending parent workshops offered by SBCC Thrive LA.  One mother provided 

this detailed account of what she had learned from PWW: 

“This program has helped me to understand emotions.  The teacher has invited us to 
various workshops at SBCC to learn about how to be a better parent and support our 
children.  I asked the teacher once why my child whines so much.  She explained to me 
that I should validate emotions in the moment—tell my child that it’s OK to feel that way.  
I never learned that growing up.  My mom would say stop crying or stop asking 
questions.  I was silenced.  Now as a mom coming here I am learning to listen actively 
and to validate my child’s emotions.” 
 

The lesson this mother learned is such a powerful one for children.  Validating children’s 

emotions is a tremendously positive step for making children feel safe, valued, and connected to 

their caregiver.  This mother’s reflection on her own upbringing is also very significant.  Many 

parents in the focus groups talked about the difference between what they experienced as 

children and what they learned in the program.  Without the program, parents may continue 

practices that their own parents engaged in—which while perhaps well-intentioned may run 

counter to current research.  With the program, more parents are adopting practices that promote 

healthy child development. 

 

Better understanding the emotions of their children has helped parents be more patient with 

them, and to deal with difficulties in more healing ways.  For example, a parent talked about how 
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she disciplines her child now that she knows more about the inner world of young children.  This 

is her experience: 

“The class opened my eyes.  I used to spank my child because my parents spanked me.  In 
class they told us that we can’t expect kids to act like grown-ups because they don’t have 
enough experience.  I didn’t see that before.  It helped to hear it from someone else.  I 
now no longer use spanking.” 

 

Another change tied to emotional understanding has to do with language use.  “I learned to talk 

to my son—talk to him, not at him,” acknowledged a participant.  This too is a subtle but 

influential change in parent action.  Parents reflected on how their own parents talked to them.  

One woman shared this memory: “We had a different upbringing.  Many times we don’t know 

how to give our children attention, how to guide them, or how to talk to them.  We come from 

different generations.”  PWW has shown them ways that they can better interact with their 

children that is respectful and supportive of their development. 

  

Parents spend more focused time with their children. 

One of the greatest gifts a parent can give a young child is his full attention for a period of time.  

Special time between a parent and child is essential to building a close bond.  Ideally, parents 

have regular one-on-one time with each of their children.  Amidst the many activities required of 

parents, it may seem difficult to find this time.  The weekly PWW classes give parents a place 

where they can spend quality time with their children.  One mother credited PWW with giving 

her the space to interact positively with her child. 

“Coming here makes you be more hands on.  At home, 
we might focus on groceries or dinner and pay less 
attention to our children.  Here there are no cell 
phones or distractions.  We focus on our kids.  They 
give us tips to read with our children.  These things 
help us as a parent, because we are not born with a 
book on how to do it.” 

 

A different mother also highlighted the opportunity that PWW 

provides for her to spend quality time with her son: 

“He is excited to come here because he knows I am 
coming with him.  This is our special time.  It is hard to 
find time to be with each of my children individually.  
This is time for him and me.”  
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Being at PWW also motivates some parents to set aside special time with their children during 

the week.  Participating parents realized that it can be possible to find some time during the week 

to make a young child feel like they have their parents complete focus.  One of the most 

inspiring anecdotes that shows this shift was presented by one of the few fathers in the focus 

groups.  His story is as follows:  

“I take off work to be here with my daughter.  Our relationship is fantastic.  We are best 
friends.  Once a week this is our one full day together.  We come here, go to lunch, and then 
do something together.  This day is only ours.  Before, I wouldn’t spend as much time with 
her.  Now, I participate here with her and give her the whole day. Then we talk at home 
about what we learned in class at home.” 

 
This example wonderfully illustrates both the effect of the 

program on the actions of the father, and the result of his 

actions on his relationship with his daughter.  The father 

took time off work because he felt that attending PWW with 

his daughter was important.  He then chose to give her 

additional special time after PWW.  He now considers their 

relationship to be far better than it had been before, when he 

spent less time with his daughter.  Their experience shows 

that special time can strengthen the bond between parent and 

child.  

 

Parents are more active and consistent in supporting their children’s learning at home. 

PWW provides parents with ideas and tools of what they can do at home to promote their 

childrens’s healthy development.  “If not for the program, I would have just sat and watched 

television with my child,” admitted one parent.  She went on to share that, “Now I sing and 

dance with her.  I learned how to be involved.” Another mother related a similar experience, 

where she moved from a passive to active approach with her children at home: 

“I have set up spaces at home like here at the program.  For example, we have a bin of 
books.  The kids go and flip through them, even though they can’t read.  I make time at 
home to spend with my kids.  We read together or do something else we learned in the 
program.  Before, I would use the TV as my babysitter.” 
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Parents have not only learned ways to work with their children at home, but they also have come 

to understand that in learning, consistency matters a great deal.  In the following example, a 

family adopted a regular schedule instead of an intermittent one: “This program has helped me 

to establish more of a routine at home.  Before, we would do more random activities at home.  

Here I saw a pattern that I could imitate at home.”  The book program is one PWW component 

that notably has aided families to be more consistent with a home learning activity, as can be 

seen in this testimony:    

“The book program helped me be regular with reading.  We have books at home, but we 
would not read them.  Now that we switch books each week has helped.  I am involved 

more because we have to give the books 
back.”   
 
 
Parents have increased confidence in 

their role as parents. 

Parenting is one of the most important 

roles that one can play in life, yet society 

does little to prepare parents to be 

successful.  “I have a master’s degree,” 

said one participant, “but my education 

did not teach me to work with small kids.  

This program has built my confidence by 

promoting education at home.”  Another 

parent made a similar remark here:  We 

don’t get an instruction book to be 

parents.  We have to learn as we go.  Coming here (to PWW) helps me learn new things to do 

with my child.”  Then, new parents especially found PWW valuable.  One mother described the 

benefit of the program in this quote: “I am young.  There is so much I didn’t know.  Coming here 

has helped me become a better parent.”   

 

Parents have a larger social network of support. 

At PWW, parents have the chance to talk to other parents about their experiences and receive 

validation and advice from others.  Few parents in the focus groups interacted with one another 



Preschool Without Walls 2018 Page 17 of 21 

outside of the PWW space.  Those that did most often had a pre-existing relationship, such as 

being family, neighbors, friends, or co-workers.  Nonetheless, even the time spent with other 

parents during PWW classes made a significant difference for some parents.  For some, PWW 

offers a break from the isolation that sometimes accompanies parenting young children.  One 

young woman recounted her struggle before finding PWW in these words: 

“Before I came here, I was home alone.  I even got depressed.  Here I have the 
opportunity to talk to adults during the day at least once a week.  This is a way for us to 
socialize.” 

 

The job of parenting is difficult, and parents need someone who can listen to their feelings and 

concerns.  When parents have a listening partner, some of the stress and fear that they feel can be 

relieved.  One new mother explained that, ““It helps to talk to other people so you know you’re 

not the only one going through stress.”  Discovering that their children are not that different 

from other children also helps reduce anxiety that parents feel.  In the following statement, a 

participant shared how she felt after hearing stories of other parents and realizing that her 

children are like that also.   

“Our kids have their own personality.  They have good days and bad days.  Sometimes 
they act up.  It is comforting to see other kids going through the same.  It might sound 
horrible, but I’m happy to know I’m not the only one.”  

 

Parents talked about sometimes feeling guilt when their children act certain ways.  Hearing from 

other parents that the actions of their children are not unusual is a relief, especially for new 

parents.  Then, hearing how different parents deal with certain situations—or even observing 

how they handle various circumstances during class—adds to the toolbox of strategies that 

parents develop as part of PWW. 

 

 

Outcomes for Children 

The many ways that parents grow because of 

PWW leads to significant benefits for their 

children.  One of the most valuable of these is 

the improved bonding between parents and 

children in the program.  A secure attachment 
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can make a tremendous difference for all aspects of a child’s development.  Several parents in 

the focus groups described profound changes in how they connect to their children.  One woman 

described the difference in her relationship with her son since starting the program in this quote: 

“Our bonding has gotten better.  At home, he used to do his own thing and wouldn’t play 
with me.  Here we do things together.  Now at home he wants me to sing songs with him 
and do homework with him.”    
 

A second woman reflected on the kind of bond that she would like to have with her daughter—

one that she is motivated to work towards as a result of PWW.  She explained her wish in this 

passage: 

“My mom wasn’t very close to me.  I couldn’t really talk to her; we didn’t have a 
friendship.  PWW has showed me that I can be close to my daughter.  My relationship 
with my daughter will be so different than the one that I had with my mom.  Coming here 
made me think that I didn’t want the same relationship that I had with my mom.” 

 

With a more secure attachment with their caregiver and with the positive experiences at PWW, 

children become much more confident in themselves and in an educational setting.  One parent 

shared this observation of her son’s growing confidence since 

starting PWW: 

“My son used to be right next to me all the time when we 
started the program.  Now I see him playing and singing 
songs with the other kids.  He is exploring and enjoying 
himself without feeling shy or being attached to his mama.  
He has gotten out of his shell.” 

 
A second parent offered this reflection on her daughter’s 

increasing self-assurance: 

“I see my daughter more confident.  For example, when 
we were all playing a game in a circle, I saw her jumping 
and signaling to me that she doesn’t need me.  I could tell she felt secure.  The more we 
come, the more she feels like she knows what is going on here and she acts more 
confident.”  

 
Then, a third parent talked about her child’s confidence not only in interacting with other 

children or participating in class activities, but also in problem solving.  “My daughter won’t ask 

me for much help anymore,” the mother noted proudly.  “She solves more problems on her 

own.”  
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These two emotional benefits of PWW—improved bonding with parents and increased 

confidence—are complemented by outcomes in the social, cognitive, and physical domains.  

These are identified in Figure 3. 

 

 

 

 

 

Figure 3.  Outcomes for Children Participating in PWW 
 

 
 

• Improved bonding with parents
• Increased confidenceEmotional

• Interacting with new children (not only 
siblings)

• Sharing
• Listening
• Following directions and routines

Social

• Recognizing letters, shapes, colors, and 
numbers

• Connecting letters and sounds
• Problem solving
• Singing

Cognitive

• Dancing (gross motor skills)
• Holding and using pencils and scissors (fine 

motor skills)
Physical
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Developing in these ways lays a solid foundation for children entering preschool or 

Kindergarten.  Parents believed that their children will enter these educational settings more 

prepared.  One mother expressed great confidence that her child would experience success in 

school because of PWW.  “I’m not worried about my child starting preschool,” she declared.  

Since the structure here is like school, it won’t be strange for her when she goes.  She is 

developing confidence here.”   

  

Parents who have had older children go through the program could offer an additional 

perspective.  Many children who left PWW went on to achieve positive outcomes in school.  The 

following example illustrates the significant impact that PWW can have on academic success:   

“My son graduated from here and went straight to Kindergarten, not PreK.  This was his 
PreK.  He is now reading at the first-grade level at the end of Kindergarten.  I had told 
the teacher that since he didn’t go to PreK I would help him at home to catch up but I 
ended up not having to do anything.” 

 
 

Conclusion 

All children deserve to grow up in conditions that support their ability to thrive and develop to 

their full potential.  A secure connection with at least one person in their life and stimulating 

early learning experiences are two elements that are very beneficial to young children.  PWW 

contributes significantly to both.  This report has shown that PWW helps parents to develop the 

confidence, knowledge, and skills to nurture their connection with their child and become their 

child’s first teacher.  Then, these parent teachers, along with PWW teachers, support the positive 

emotional, social, cognitive, and physical development of their children.  The program results in 

numerous promising outcomes for both parents and children.  Participating children are eager to 

attend the program.  One mother shared this 

endearing anecdote:   

“In the morning, he doesn’t want to 
get up.  However, when I say it’s time 
to go to the “escuelita” (“little 
school”), he jumps out of bed.  Then, 
once we are here, he does not want to 
leave.”   
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Participating parents are equally enthusiastic, as can be seen in this quote: 

“If I have any more kids, I will bring him to the program as soon as possible.  I feel like it 
will prepare my kids for their future.  I love it.” 
 

PWW offers its families an opportunity that many otherwise would not have due to their life 

circumstances.  Nearing a decade of service, PWW has developed an effective instructional 

model.  Parents in the focus groups identified some of the strongest components from their 

perspective.   They also offered suggestions for improvement.  Taking into consideration their 

comments, PWW can only grow stronger and benefit many more young children and families. 
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VI. Relative Support Services Focus Group Findings, 2018 

“I learned a lot. I came to better understand some of my niece’s issues, like hoarding. I 
was also told that because my niece was so small, she would blossom like a flower as 
she grows. That gave me hope.” 

— RSS caregiver 
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Relative Support Services Demonstration Project: 

Focus Group Results (Spring 2018) 

 

 The County of Los Angeles Department of Children and Family Services (DCFS) seeks 
to place children detained for reasons of child safety with relative or non-related extended family 
member (NREFM) caregivers whenever possible.  These caregivers can provide continuity, 
lessen the trauma of separation, and preserve family ties; they also offer opportunities for growth 
and development within the context of the child’s culture and community.  Related and NREFM 
caregivers often step into this role on short notice and motivated by the desire to help young, 
vulnerable family members.  While their heart is in the right place and they are ready to act as 
surrogate parents, many caregivers may not be prepared for the responsibility financially or may 
not have the knowledge to access available resources.  Although DCFS does provide caregivers 
with training, social workers, and kinship support services, a need still exists for relative 
caregivers and NREFM to more easily connect with information and services. 

 This is where the Relative Support Services (RSS) demonstration project comes into 
importance.  The purpose of the project is to improve the overall support available to relatives 
and non-related extended family members (NREFM) caring for children under the supervision of 
the Los Angeles County Department of Children and Family Services (DCFS), the Probation 
Department, and the Juvenile Court.  RSS contractors are expected to work with DCFS staff, 
other County and governmental agencies, Relative Home Assessment Service (RHAS) 
contractors, and community-based organizations to provide assistance in Service Planning Areas 
(SPAs) across Los Angeles.   

SBCC is implementing an RSS program in SPAs 5 and 8.  Outreach workers serve as a 
“one-stop shop” to relative and NREFM caregivers, providing them with referrals and resources.  
This alleviates the stress of searching for information on their own or dealing with the extended 
wait times and circuitous path it can take to get responses from DCFS.  Outreach workers check 
in with caregivers at least once a month.  Caregivers are also able to call an outreach worker 
whenever needed.  Through this one-to-one contact, caregivers may develop relationships with 
their outreach workers.  They are also invited to activities for themselves and their families, 
where they could build additional relationships and begin creating a network of support. 

Since the RSS program is new for SBCC, the organization sought feedback from 
participants as part of its commitment to continuous improvement.  A focus group was held with 
eight women involved in the program.  The women were very open with one another, sharing 
their stories and experiences, and they generously gave of their time.  The energy of the 
discussion, along with the comments themselves, underscored the great need for RSS and the 
value that it brings to the community.  This report presents the major themes and ideas from the 
conversation.   
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Method 

 To better inform design of its RSS program, it is important for SBCC to understand the 
experiences of its clients with both DCFS and the RSS program.  The focus group protocol 
included questions related to DCFS and its contractors (e.g., for Relative Home Assessment 
Services), as well as SBCC’s RSS program.  Emphasis was placed on identifying strengths, 
opportunities for improvement, and effectiveness of communication.  The focus group was 
conducted in English and included eight women.  The discussion was documented through typed 
notes and a digital recording.  This information was reviewed and synthesized into themes with 
supporting quotes and anecdotes.   

 

The Caregivers and the Children in Their Care 

 Of the eight participants, six are relative caregivers and two are NREFM.  Three relatives 
are caring for a niece or nephew and three are caring for their grandchildren.  The majority of 
these children are under the age of ten.  Only two women have teens in their charge.  Two 
women care for children with special needs.  All except one have biological children living in 
their homes, with the ages varying from infancy to adulthood.  Only one woman had previous 
extended experience as a relative or NREFM caregiver.  The remainder have been caregivers for 
less than one year.  Table 1 presents this information graphically. 

Table 1  Caregiving Context 

Caregiver Children in Care Relative Began as 
Caregiver 

Biological Children 

1 1 child – 4 years old Yes -
niece/nephew 

May 2017 3 children 

2 3 children – 8 months, 2 
½ years, and 7 years old 

No June 2017  

3 7 children, ages ranging 
from 7 to 14 
 
 

Yes  - 
grandchildren 

February 
2017 

2 adult children 

4 2 children – 14 and 15 
years old 

Yes – 
niece/nephew 

2 years ago 2 adult children 

5 1 child – 18 months old Yes – 
grandchild 

June 2017 2 adult children 

6 1 child – 11 months old Yes – 
grandchild 

October 2017 2 adult children 

7 4 children – ages 4, 5, 7, 
and 9 
  

No June 2017 4 children (11 
months, 11, 13, and 
14 years old) 
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8 2 children – 2 and 3 years 
old 

Yes – 
niece/nephew 

Nov 2017 2 adult children 

 

In most cases, the circumstances that led to children being in the care of a relative or 
NREFM involved significant trauma.  For example, one woman’s special needs daughter was 
picked up by human traffickers who preyed on her vulnerability.  She rescued her daughter from 
the situation and placed her in a drug treatment program for her own safety.  She then became 
the guardian of her autistic granddaughter.  Another woman’s adult daughter was killed in the 
front yard of the family home.  She became the caregiver of her five grandchildren.  Others in the 
focus group shared similar heartbreaking stories involving natural death, drug abuse, and 
incarceration.  Among the sources of stress and anxiety for caregivers is this original trauma, 
which has effects both on the children in care and on the caregiver.   

 

Stressors 

 “I am constantly stressed, and the kids feel my stress,” stated a participant.  Her words 
were echoed by others is the focus group.  In addition to the original trauma discussed in the 
previous section, three sources of stress for caregivers include finances, housing, and fear of 
losing the children.  The stressors are interrelated, and to some extent are exacerbated by policies 
and practices of DCFS.  

Taking additional children into a home immediately affects family finances with the need 
for food, clothing and other basic necessities.  To comply with DCFS regulations, families may 
also have to make modifications to their home.  While new expenses appear, the income sources 
caregivers once relied on may change and new income sources may take longer to materialize.  
Some families have had to alter their employment status as a result of taking on caregiving 
duties.  “Before the kids came, I could work,” shared one woman.  “Now, I can’t.  I have a child 
with special needs.”  Then, the timeline for DCFS approval as a foster parent or guardian often 
extends long after a caregiver has had children in their care.  Approval is needed to access 
funding.  Since DCFS does not provide funds retroactively without an appeals process, 
caregiving families are often paying out of pocket for several months before receiving 
government support.  The following anecdote provided by one caregiver mirrors the stories 
shared by other focus group participants: 

I took classes and did all the things asked of me.  I got approved in February but I had 
the children since June.  I’m so behind on rent.  I had to take from my rent money to 
provide for the kids.  They can’t go to school in rags or they will be bullied.  They also 
need snacks and lunch.  I tried to get food stamps, but I was denied because I am not a 
blood relative. 

 Even once funding from DCFS begins, caregivers can run into challenges with the 
process to obtain payments and the timeliness of checks.  Individuals in the focus group have had 
different experiences with the payment process.  Some individuals submit monthly vouchers for 
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payment; others are paid directly.  Whenever there are changes to the process or the timeline, 
families may be affected because they rely on this support. 

 A second source of stress brought up as a concern by several participants is housing.  
With more children in their care, families may either struggle with paying the rent as they now 
cover more expenses, or they face discrimination by their landlords.  “There is prejudice against 
foster parents,” explained one woman.  “People won’t rent to you.”  Then, relative and NREFM 
caregivers currently are not eligible for Section 8 housing on that criteria alone.  The anxiety 
caused by housing is captured is this narrative: 

I have a three-bedroom apartment and five new kids.  My landlord is a slumlord and I’m 
worried that having too many kids will be a problem with him.  Then, I’ve got housing 
requirements to meet with DCFS.  I feel like I’m damned no matter what I do.  It’s why I 
was scared to go through the (approval process) with my grandchildren.  I had been 
through it before and I really thought about not putting them in the system.  

 The third cause of stress is the fear of losing the children.  Most caregivers in the program 
have a close connection to the children in their care and they feel a strong moral obligation to act 
as parents to the children.  They worry that DCFS does not always look at the bonding between a 
child and a caregiver.  Sometimes a more immediate relative will be chosen over a less 
immediate one, despite the lack of bonding between the individual and the child.  Caregivers are 
also concerned about how their ability to meet DCFS requirements could impact their role as 
foster parents or guardians.   
 

The climate of DCFS from the perspective of some of the respondents puts caregivers on 
the defensive.  “On top of everything, you feel threatened by the whole process,” mentioned a 
participant.  One caregiver shared her frustration at trying to meet expectations. 

 
I have (social) workers in my house every Thursday.  It stresses me.  Sometimes I have 
lots of workers, then I have few, and then they change.  They won’t just let me be a parent 
to my nephew; they want to be involved and push me to do this or that but then they don’t 
pay or help in other ways. 

 In another example, a someone described how she felt after a visit to her home by a 
social worker.   “I tried my best to set up everything as expected.  I had one lock and one screen 
missing.  They made me feel like I was a bad mom.  They demand much.”  Another person shared 
her experience missing an appointment because she no longer had access to a car and had to use 
a bus token.  “I was so worried that I looked neglectful,” she said.  She and other caregivers 
emphasized often that they are the best suited to serve as foster parents and guardians and 
expressed worry that the system doesn’t always recognize this in their practices and policies. 

 
 The stress related to finances, housing, and the fear of losing the children in their care is a 
burdensome combination.  “I feel like we are being set up to fail,” declared one woman in 
exasperation.  Another remarked that “we are being slid into poverty.”  While there was much 
discussion of the financial challenges of serving as a foster parent or guardian, this came from 
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wanting to give the children in their care a better quality life.  At the end of the focus group, one 
person shared the following reflection. 

It makes me sad that the primary topic becomes money.  Then we are seen like we are 
doing this for money but that is not true.  Money is such a basic part of what we need to 
do our work.  If we can’t meet the basics for our children, it takes over other good things 
that we could be doing for our kids like counseling, therapy, support groups, and making 
them college bound. 

 

Experience with DCFS  

 The previous section highlighted some policies and practices of DCFS that have caused 
stress for relative and NREFM caregivers.  Policies raising the most concern include the 
following: 

x tying funding to approval as a foster parent or guardian, not to placement date;  
x not offering immediate retroactive payments1 for the time between placement and 

approval;  
x not providing financial support for changes that must be made to a home to meet 

approval requirements; and 
x not placing sufficient value on bonding between a caregiver and a child when making 

placement decisions if a more immediate family member is available for the caregiving 
role. 

In addition to challenges with policies, caregivers have struggled with communication 
with DCFS.  “I was told in my training to keep a paper trail, and the instructor was so right,” 
noted one person.  Individuals described difficult exchanges with DCFS that involved disputes 
about meeting and due dates, and missing paper work.  Keeping copies of emails and documents 
is considered best practice among participants for interacting with the department.  In addition, 
the length of time for responses from DCFS far exceeds the time given to caregivers to provide 
information.  

Further complicating communication is involvement with multiple social workers.  
Sometimes, social workers are changed as a matter of policy as caregivers move through 
different stages of the approval process.  In other cases, there is simply turnover among social 
workers.  The hierarchy in the bureaucracy prevents individuals from going to a source in the 
department other than their assigned social worker(s) if they have questions or concerns.  “If you 
go over a social worker, it will cause trouble,” explained someone.   

This situation then makes the quality of a social worker all the more significant to the 
caregiver’s experience.  There are some social workers who have access to helpful information 
that they share with caregivers, and some who are willing to take extra steps to offer support.  

                                                           
1 One woman talked about making an appeal to receive retroactive payments.  Not everyone was aware that this 
might be an option. 
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For example, one woman’s social worker assisted her in submitting an appeal to receive 
retroactive payments.   

In other instances, however, individuals seem to receive mixed messages.  In the focus 
group, it was evident that not everyone had access to the same information or had access to 
conflicting information.  For example, focus group participants briefly debated whether DCFS 
funds could cover babysitting.  One respondent said babysitting could be covered based on 
information she had received, while someone else disputed it based on her knowledge.  For the 
most part, the majority of individuals spoken with began their interaction with DCFS at about the 
same time, yet their knowledge of the process and resources and services available to them 
varied greatly.    

 

Experience with Relative Home Assessment Training 

 As was the case with social workers tied to DCFS, the quality of the training received by 
caregivers depended greatly on the quality of the trainers.  How the training was received was 
also dependent on the prior knowledge of caregivers.  For those with more knowledge, the 
training was somewhat redundant.  For those with less, the training was considered helpful.  One 
woman shared that the training enabled her to have greater empathy and inspired her in her new 
role.  She said that, “I learned a lot.  I came to better understand some of my niece’s issues, like 
hoarding.  I was also told that because my niece was so small, she would blossom like a flower 
as she grows.  That gave me hope.”   

One main take away from the conversation is that trainers should be honest about the 
process up front and provide accurate information, so that prospective caregivers can make an 
informed choice as to whether they can handle the situation.  Some trainers told the women that 
the approval process could take a while and gave them tips to navigate the process.  Not 
everyone’s trainer did so, and they would have appreciated such information.  One woman 
explained the importance of this transparency in the following way: 

 
The first training should be to explain the process and be honest and truthful to families:  
It will take time.  You won’t get paid for a while.  We need this information so we can 
decide if we can do this—if we can afford it.  I have kids of my own.  I can’t take from 
them to provide for other kids.   
 
A specific topic on which correct information should be given is on support for making 

changes to a home so it meets approval requirements.  One woman shared that her trainer told 
her she would receive a stipend to make certain repairs.  “I believed this, “she acknowledged, 
“but when social workers came my house, they told me what the trainer had said was not true.”   
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Experience with SBCC Outreach Worker 

 The experience that caregivers had with their SBCC outreach worker validated the 
rationale for the creation of the Relative Support Services (RSS) program.  The quote below 
shows that the RSS is becoming a “one-stop shop” for information, resources, and referrals. 

RSS has done more for me than DCFS.  It has connected me to lots of resources for foster 
parenting.   It is less stressful because I am turning to one place for my needs. 

 Caregivers feel that their outreach worker is very accessible, supportive, and 
knowledgeable.  Outreach workers can be easily reached by text or phone call.  Frequency of 
meetings vary.  Some connect with their outreach worker once a week, others monthly, and 
others as needed.  Outreach workers demonstrate compassion, active listening, and a proactivity 
that caregivers appreciate.  The anecdote below illustrates some differences in working with the 
SBCC outreach worker and DCFS. 

It was a such a relief to be able to talk and be heard.  My outreach worker listened 
patiently as I vented and ranted.  I was worried that I might wear her out, but she heard 
so much of what I said.  After we talked, she sent me a big list of resources.  She was so 
efficient with her information.  Later, when I talked to DCFS and raised similar 
concerns, I got a more hesitant response and less information.   

In describing interactions with their outreach worker and DCFS, two individuals noted 
that their DCFS social worker did not speak positively about the RSS program when it came up 
in conversation.  It may be that to a few social workers at DCFS, the RSS program may seem 
like a threat to their own role.  From the perspective of focus group participants, however, the 
RSS program is a tremendous source of support. 

Participants shared numerous examples where their outreach worker took initiative and 
provided them with tangible support.  An area where they much value assistance is in handling 
rent and bills, and applications for affordable housing.  One woman described her outreach 
worker as her “angel” for dealing directly with her apartment manager to address unpaid rent. 

Outreach workers also introduce caregivers to many useful resources in the community.  
The quote below demonstrates the extent to which outreach workers surpassed expectations that 
caregivers had when they joined the RSS program.   

I thought she (outreach worker) would only check up on me every now and then, but she 
informed me of things I didn’t think she could help me with.  For example, I needed a 
high chair.  While she couldn’t get me the high chair herself, she connected me with 
someone who could. 

 Some of the resources and services that participants found especially helpful included the 
following: 

x An opportunity for “shopping” at Kohl’s, where children were able to receive free 
clothes. 
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x Access to appliances like TVs and heaters and baby items like cribs, car seats, and 
diapers through local organizations. 

x Programs and classes at SBCC, such as the support group for grandparents raising their 
grandchildren. 

x Community outreach events for families through local oil refineries. 

One caregiver described the highly positive interaction with a local oil refinery made 
possible by her outreach worker.  The following narrative recounts her experience. 

The oil refinery adopted my kids.  They gave us so many things.  When I told them about 
the murder of my daughter and about her five kids sleeping in one room, they bought my 
kids bunk beds.  They also gave us clothes, toys, and a large TV.  I was crying so much.  I 
was even able to give presents to all the children in my care.  All the years I had been 
with DCFS with other children, I never experienced anything like this.  It was thanks to 
the connection made at SBCC. 

Participants are grateful for all information shared with them.  When asked if they needed 
anything in particular, one woman summarized the sentiment of all: “Just inundate us with 
resources—it all helps us.” 

 

Suggestions for Improvement 

 Feedback on the RSS program was overwhelmingly positive.  Two recommendations 
stem from the experience of the focus group itself.  Individuals greatly appreciated the chance to 
come together as a group to share their worries and frustrations with others going through a 
comparable situation, and to exchange ideas.  The focus group was originally scheduled for an 
hour and half and went over two hours.  At the end, the women created a phone list so they could 
keep in contact.  The value they found being together can be noted in this quote:   

Rather than being in our little homes crying and venting and feeling alone, when we 
come together like this and hear stories, we feel like we are not the only one going 
through difficult circumstances. 

Another woman remarked that “I’m so glad we did this.  Thank you for the focus group.  Please 
keep doing them.  We’d like to see each other on a regular basis.”  The clear message given was 
that a potential complement to the individual contact with outreach workers would be periodic 
support groups for relative and NREFM caregivers.  While it is true that SBCC offers a program 
for grandparents that at least two participants were familiar with, relative and NREFM have 
unique needs that could benefit from time together.  For example, in this focus group alone, they 
shared tips about interacting with DCFS and accessing resources.  They also began comparing 
their struggles and noted policy and systems changes that would be important to work towards. 

 This leads to the second programmatic suggestion.  Several of the women were very 
motivated to look into the possibility of advocacy efforts to address policies and practices at 
DCFS and HACLA (Housing Authority of the City of Los Angeles).  They felt that meeting 
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regularly would be one way to begin compiling data that could be used for advocacy.  Two 
policies they were interested in focusing on were retroactive payments to cover the time between 
placement of children with caregivers and approval as a foster parent or guardian, and eligibility 
for Section 8 housing for caregivers in the program.  “One person shouldn’t fight alone,” 
explained one woman.  “I am ready to become an advocate,” declared someone else.  Another 
person remarked that if they could become “a strong community voice” with the support of 
SBCC, they could address some of the challenges that they face. 

 The drive for advocacy stemmed from the realization that the difficulties they encounter 
have their roots in policies and systems that are not set up to support them and the children they 
care for.   

If city/county/state would treat us and the kids in the way that we should be treated, we 
wouldn’t have to get things in bits and pieces from different places.  I appreciate all that 
we get from various programs and consider them a blessing, but it also feels like we are 
begging for things.  Before being a caregiver, we didn’t ask for help.  It is new for me to 
be in this position.  It’s not a good feeling.  The kids and us deserve to be treated with 
dignity. 

 

Closing 

The conversation with program participants revealed that the Relative Support Services 
implemented by SBCC effectively meets a significant need among relative and NREFM 
caregivers.  Through their outreach workers, caregivers have access to many resources and 
services in a timely manner.  The communication of caregivers with outreach workers is often 
more positive than communication with their DCFS social worker.  The result is less stress for 
families and more tangible assistance.  The focus group also revealed that several women 
involved in RSS would welcome meeting regularly both to support one another and to potentially 
take action to encourage improvements in the system.  In summary, RSS is a promising new 
program with great potential to have an impact on multiple levels.       
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VII. English as a Second Language Summer 2018 Report 

“Learning English is an empowering feat for many of the residents in our community. 
It empowers them to be more of an advocate for themselves and their children when 
it comes to things like doctor’s appointments, school meetings, etc. It also opens new 
doors for them in terms of employment, etc..” 

— ESL 2018 Report  



ESL	classes	prepare	students	to	be	fully	engaged	with	their	communities.	English	learners	benefit	by	
being	informed	and	achieving	a	level	of	inclusiveness	that	enhances	their	lives.	Communities	benefit	
from	an	increased	level	of	inclusiveness	for	all	community	members.		Several	community	members	
that	are	engaged	in	a	variety	of	programming	at	SBCC	inquired	about	the	possibility	of	an	ESL	class	
and	in	partnership	with	the	local	community	college,	Los	Angeles	Harbor	College,	SBCC	was	able	to	
provide	ESL	on	site	at	the	center	in	Wilmington.			

	
Class	met	twice	a	week	and	was	a	not-for-credit	course.		Students	were	not	required	to	purchase	
any	materials,	but	were	asked	to	be	consistent	in	their	attendance.		Class	focused	on	reading,	
vocabulary,	listening,	writing,	speaking	and	grammar.		In	order	to	determine	the	impact	the	class	
was	making	on	the	students,	SBCC	administered	a	survey	for	them	to	provide	feedback.		The	survey	
not	only	included	questions	regarding	the	content	of	the	class,	but	the	impact	the	class	has	on	their	
personal	lives.			Results	of	portions	of	the	survey	are	shown	below.			

	

When	asked	if	the	instructor	wrote	the	daily	plan	on	the	board	for	the	class	to	see,	100%	of	
students	said	this	happened	every	day.			

When	asked	if	the	instructor	spoke	to	the	individual	students	about	their	progress,	87%	of	
the	students	stated	that	the	instructor	would	often	speak	to	them	about	their	progress.			

When	asked	if	the	level	of	class	was:	

	 	 Easy	for	students,	27%	stated	it	was	easy.	
	 	 Somewhat	easy	for	students,	59%	stated	it	was	somewhat	easy.	
	 	 Difficult	for	students,	14%	stated	it	was	difficult.		
	

When	asked	what	was	the	easiest	part	of	the	class	and	the	most	difficult	part	of	the	class,	
the	majority	of	the	class	stated	the	easiest	was	speaking	and	the	most	difficult	was	reading.		

	
Learning	English	is	an	empowering	feat	for	many	of	the	residents	in	our	community.		It	empowers	
them	to	be	more	of	an	advocate	for	themselves	and	their	children	when	it	comes	to	things	like	
doctor’s	appointments,	school	meetings,	etc.		It	also	opens	new	doors	for	them	in	terms	of	
employment,	etc.		As	stated	above,	the	survey	includes	questions	regarding	the	impact	taking	the	
class	has	had	on	their	personal	lives.		
	

When	asked	if	the	class	helps	them	to	communicate	in	English	to	their	families,	friends	and	
in	the	community,	100%	stated	yes.		

	
When	asked	if	the	class	helps	them	to	use	English	to	solve	problems	and	make	good	decisions,	
100%	stated	yes.			

When	asked	if,	since	joining	the	class,	they	have	gotten	involved	in	other	SBCC	programs,	64%	
	 stated	yes.		They	have	gotten	involved	in	yoga,	dance,	and	some	of	the	social	connection	groups.			

	

Being	able	to	provide	the	ESL	class,	taught	by	a	college	instructor,	is	extremely	beneficial	to	the	
community	residents.		As	the	results	above	show,	the	class	is	making	an	impact	on	the	lives	of	those	
taking	it.	It	is	making	it	easier	for	them	to	communicate,	not	just	to	their	families,	but	to	people	they	see	
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in	the	community.		It	is	making	it	easier	for	them	to	advocate	for	themselves	and	their	families.		Staff	at	
SBCC	have	observed	the	students	working	on	their	studies	outside	of	the	class,	by	talking	with	staff,	
taking	their	time	to	use	their	new	found	skill	(speaking	English)	and	have	commented	that,	when	
speaking	English,	the	students	show	a	sense	of	pride	and	accomplishment.			

	

	

	


